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Dear project leaders, 

\\Te want to hear from you. TC!] us about your grandfriends project: 
what went well, what didn't; what creatiYe ideas you tried, \vhat creative 
ideas you wish you'd tried. \\"'e'd love to receive samples of your su1dents' 
v,rork, photos of special events, tips for improving and expanding the pro­
ject, c01nments on the packaging-anything you'd like to send us. 

You can call us toll-free at 1-800-544-8207. Or you can write us at 
Fairview Press, 2450 Ri,erside c\,·enue, .\linneapolis, .\ !;",; 5 5454. Or you 
can E-mail us ~lt press@webex.fairview.org. 

Our goal is to make this curriculum as effective as possible for pro­
moting intergenerational communication and understanding. \Ve need 
partners like you to help us accomplish this goal. 

Sincerely, 

Lane Stiles 
.\fanaging Editor 
Fairvie\v Press 



PREFACE 

VVhen I was nventy years old, I met my first "grandfriend." A woman in her eighties, my 

grandfriend could still get around in her boarding home. Through our weekly visits, my 

eyes were opened to a larger view of life, aging, and perseverance. Over time she grew 

weaker, and eventually moved into a nursing home, which is where I last saw her the day 

before she died. The time I spent with her instilled in me a lifelong passion for working 

with older people, which continues to this day, some t\venty years later. 

Looking back, I realize how much richer my life could have been had I been given the 

opportunity to develop a grandfriend relationship earlier. VVith that in mind, I began cre­

ating intergenerational programs in the early l 980s with the goal of tearing down the \Valls 

that separate the old from the young. A good place to implement these programs was in 

the schools. Tc.) bring the benefits of intergenerational learning into the classroom, I devel­

oped several programs involving students at all levels, kindergarten through high school. 

In 1990, Martin Kimeldorf asked me to consult and participate in the development of 

his first high school intergenerational project. I welcomed the opportunity and am pleased 

to see that he has captured and refined the essence of his work in written form: The 

Grrmdfricnds Project. I know firsthand how helpful it is to have a clearly organized, realis­
tic, and practical curriculum available. 

Kimeldorf's material prepares students for their first visit to a care facility and then 

guides them in the unfolding grandfriend relationship. The stories, examples, art projects, 

experiential exercises, and thought-provoking questions cover important topics on aging 

awareness, including ageism and stereotypes, physical and sensory changes, stages of 
aging, and listening and interviewing techniques. 

The success stories of previous grandfriends, both old and young, are enjoyable to 

read and will inspire your students. This curriculum provides both ,1 blueprint and a vision 

for your prognm, but it is not a rigid formub, as there is plenty of room for adapting, 

adding, or changing the sequence. The student handbook and assignment sheets walk you 

and your students through the program step-by-step. The leader's guide contains all the 

additional material you need to pbn and carry out communit:y visits ,md classroom lessons. 

In short, this is a program that really works! 

I believe The Gnmdfriends Projcrt will open doors tu a rich and magical combin,Hion 

of experiences. These learning opportunities will surely facilitate the student's growing 

awareness of his or her o\vn potential to age well. And sn1dcnts may also develop a long­

term interest in working and interacting with older people. A young volunteer eloquently 

summed up the benefits of the relationship between young and old people, which I'll 
quote in conclusion: 

In the com1t1y ofyou11g, old people mm'e like shadmI'S. They hm.:e praedrd us as trrrcelcn· 

in the land of youth, but u·c mrcfr stop to ask them the z:-ay. TO remember that th~v U'£Te 
J'Otmg is to rcali:::..e that ZL'c trill be old. 

Hilary Hauptman 
Program ~-Ianager, 
VVashington St,1te Aging and Adult Serdces 
Olympia, \Yashington 
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What Is a Grandfriend? 

In my home state, the number of people over the 
age of sixty-five will double by the year 2020, and 
most other states will experience a similar demo­
graphic shift. This graying of America is going to 
affect everyone in one way or another. It is impor­
tant, then, that we all do what we can to build 
bridges between the "age ghettos" represented by 
our schools (ghettos of young people) and resi­
dential care facilities (ghettos of elder adults). 

Many times, young people feel dispossessed, 
lacking a measure of privacy, independence, and 
status. Ironically, older citizens often feel the same 
way, identifying with the same need for trans­
portation and freedom, bereft of the independence 
they once enjoyed. Through increased interac­
tion, we can help these two disparate groups dis­
cover a common ground. VVe need to offer our 
young people a chance to bridge the age gap as 
they study firsthand the effects of ageism. They 
can reach the "other side" once we invite them to 
participate in a program that fosters social respon­
sibility. In this way, we prepare them to under­
stand and cope with the changing demographics in 
this country. 

½nen my students are called upon to serve 
others in their community, they initially respond 
with a cautious interest. For most of my volun­
teers, however, this cautious interest soon evolves 
into a passionate commitment. Our initial games 
of bingo are tentative events, until the first student 

wins a prize. Subsequently, we might conduct per­
sonal interviews with seniors. On later visits, stu­
dents bring items to share from home, such as 
photos, recipes, music, models they have built, 
videotapes, and books. Senior residents usually 
catch the wave, sharing keepsakes of their own. 

Many times we end our project with lunch at 
a local restaurant. I'm told that the residents are 
lined up for the bus an hour early. Similarly, my 
students spend the week before the visit debating 
what they will order. As the seniors become more 
invested in their young proteges and as the stu­
dents draw closer to their grandfriends, the role of 
volunteer is abandoned. Students simply adopt the 
role of friends. 

grand•friend (gran· £rend) n. 1. A young per­
son who befriends a much older person. 2. An 
old person who befriends a much younger 
person. 3. A person from another generation 
whom one knows, likes, and trusts. 4. An 
intergenerational volunteer or mentor. 

The Grnndfriends Project is a program that seeks to 
create links of friendship across the generations. 
The goal: to create an awareness of aging, interde­
pendence, and the value of serving others. A 
grandfriend is someone of any age who partici­
pates in the project. 

Martin Kimeldorf 
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Introduction for Residential Care Staff 

The grandfriends project is built around a part­
nership between a school and an senior service 
agency or residential care facility. On the school 
side are teachers, parents, students, and adminis­
trators. On the other side are volunteer coordina­
tors, nurses, social workers, activity coordinators, 
therapeutic recreation specialists, nursing home 
administrators, and managers. Each and every 
person involved is like a separate root, working 
together to nourish a strong, healthy plant system. 
And when we take the time to nurture all the con­
tributing roots, the fruits of our labor flourish. 

At first, the project appears as complex, but in 
reality the week-to-week operation of the project 
requires minimal care if the program begins with 
an in-depth and honest dialogue between part­
ners. Each project involves a group of students and 
a project leader (usually a teacher) making regular 
visits to residents. Typically, the students and pro­
ject leader will probably see the receptionist, activ­
ity coordinator/director, or nurse far more than 
the volunteer coordinator or other specialists. 

Careful planning at the beginning will simpli­
fy the implementation of the project. Once up and 
running, the project requires minimal mainte­
nance and planning in subsequent years. The ben­
efits expand, however, and the creative energy is 
ever present. 

If you let students contribute ideas, you'll be 
surprised and rewarded by their creativity. One 
year, students chose to enrich the project by bring­
ing puppies, bunnies, and kittens along on their 
visits. Another time a young woman brought in 
her CD player and offered to show (and teach 
those interested) the latest dances. At another 
school, a Native A .. merican student arranged a per­
formance by his drum group. Each year, a few 
hankies come out when it's time to say good-bye at 
our farewell luncheons. 

From time to time, I've been contacted by 
care facility staff wanting my advice about starting 
a grandfriends project. This guide is a response to 
that request. It contains tips and suggestions for 
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"growing your own" program. Key issues are time, 
transportation, and accountability for students. 
Other issues that typically cross over into the 
school domain include designing a program for 
service learning (community service) and training 
and retention of students. School issues are dis­
cussed later in this guide. 

Recruiting Your Local School 
and Preparing Together 
Over and over, I hear from staff at care centers 
about well-meaning school personnel approaching 
a nursing home with the offer to help out. 
Unfortunately, the school staff too often have only 
a slight awareness of what goes on in the facility. 
By following the suggestions in this guide, you can 
change all that and ensure that the program gets 
off on the right foot, based on a shared agenda and 
common vision of what is possible. Properly 
planned and executed, a grandfriends project is 
more than just a weekly sing-along. With a copy of 
both the workbook and leader's guide, a willing 
project leader can learn what it takes to prepare 
students and school staff for a rewarding, con­
structive grandfriends project. 

First Steps 
Begin by securing the nod from both your care 
facility administrator and the school administra­
tor. To persuade both of them, consider inviting 
school staff to visit your care facility after school. 
Likewise, a visit to the school is a worthy invest­
ment in team building. 

Scheduling 
Keep in 1nind, most teachers operate within a 
restricted time frame, in which the work day is 
divided into fixed periods. The teachers may only 
have a single class period, say fifty minutes, set 
aside for the project. If travel time is subtracted, 
the time for visiting is quite limited. One way 
around this is to plan the visit around a lunch 



period. That way, the time for the project is 
expanded without taking away from other classes. 
Of course, you can also suggest that the teachers 
block two classes together for the days they come 
to visit your care facility. 

Transportation 
Transportation is an issue when workiug with stu­
dents. Mass transit is a possible solution if it is 
available. Relying on volunteers (usually parents) 
is less reliable. The best scenario is a bus or van 
provided by the school or by your own facility. If 
no such options for transportation are available, 
contact local volunteer agencies such as Retired 
Seniors Volunteers Program (RSVP) to see if they 
can help secure rides. 

You may want to pair two younger students 
with a single resident. Older students often prefer 
to operate more independently. Some high 
schools will allow their students to use their own 
cars or the public bus system for traveling to and 
from sites. 

Community Service 
Find out if the school encourages community 
involvement and supports it in some tangible fash­
ion (such as teacher release for planning and trans­
portation, or school credit for students). More and 
more schools are requiring that students con­
tribute a certain number of hours in community 
service before graduating. Likewise, some teach­
ers require "service learning," as community ser­
vice is sometimes called, to fulfill the requirements 
of certain courses. It should be pointed out, how­
ever, that nothing is worse than a volunteer who 
shows up because he or she has to. Use the appli­
cation process and assignments to screen out dis­
interested individuals. For example, you could 
require that student volunteers complete a chapter 
a week or keep a weekly journal to maintain their 
volunteer status. 

Screening 
In smne states, volunteers must be screened with a 
background check. Some care facilities require 
that volunteers be vaccinated, particularly for 
tuberculosis. These requirements can become 

obstacles for some students. In some instances I 
have negotiated a rule change on the condition 
that my student volunteers not work without 
supervision and that they would practice proper 
hygiene before coming to the facility. 

Have an alternative for tbe background check 
requirement. I bave found that some of my most 
devoted students have an arrest record. The best 
rule of thumb: each case needs to be handled indi­
vidually. An arrest record may not automatically 
disqualify a student if he or she is not at risk to re­
offend by participating in the project. The arrest 
may have been for an activity unrelated to working 
with elders, or the student may have proven a com­
mitment to behavior modification and personal life 
change. Consider each student individually, but 
review records carefully. 

Holding Kids' Interest 
What can you expect from your youthful volun­
teers? First of all, they are there to meet people 
and to have new experience. Therefore, begin 
with a tour. Perhaps on a second visit you can 
show the new volunteers how to work with 
patients and/or residents in wheelchairs. Go over 
protocol for hygiene and safety. By the end of this 
orientation you will probably know if the individ­
ual is going to stick. Guidelines for these two vis­
its are explained in detail in tbe handbook and 
later in this guide. 

Don't delay having the volunteers and resi­
dents meet. Try to arrange a meeting by the sec­
ond or third visit. I like to begin with some warm­
ups where residents and students can interact 
under my observation. Make the first few visits 
fun. Include a game or two to break the ice­
something as simple as a bingo game with prizes 
or a reading and discussion group on current 
events. In one session, I had groups made up of 
five seniors and five students sit together and share 
the following information. 

• Name, birthplace, and age 
• A description of their brothers and sisters 

and their favorite teachers 
• A story about something naughty they did 

when they were younger (This one is usually 
quite funny.) 
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A dialogue of this type can be led by either a 
teacher or a care facility staff member. 

v\'hat makes these projects especially meaningful 
to kids is that they get treated like adults. Consult 
with them, ask them their opinions, look to them 
for ideas. v\'hatever you do, avoid giving them 
busy work or clean-up chores. 

Sustain interest over time, and foster the pro­
ject's expansion over the years, by considering 
long- and short-term rewards. Ask the school to 

give students credit for completing sixty hours of 
the project, plus a school assignment such as writ­
ten journals. School work should be monitored 
and graded by the teacher, of course, but you 
might enjoy helping in the evaluation of student 
journals. It's a great way to get to know your vol­
unteers. Keeping track of hours will be important 
and can be done with standard volunteer forms. 

In the short term, remember that recognition 
is always important. Just like adults, students love 
getting certificates, buttons, and pencils or pens 
with their name on them. In our projects, we have 
a recognition ceremony of sorts, where students 
are given awards during a final banquet. Some 
facilities offer students juice and cookies when 
they come to visit each week. \\'hatever your sys­
tem for recognizing the time and energy students 
contribute, rewarding sn1dents can pay big divi­
dends for very little cost. 

Keep your ears open for input from the stu­
dents. Ask students how they like the program or 
what changes they'd suggest. An opening ques­
tion might be, "v\'hat do you like best so far'" or 
"\\lhat else could we do that might be fun?" You'll 
find more ideas in chapter 6, Ideas for Expanding 
the Project. 

Finally, don't forget that students will have a 
range of abilities. Gifted students may bring extra 
talents to many areas of the project. Those who 
excel in creative ans, for exarnple, 1nay want to 
share poetry, drama, or art projects with their 
grandfriends. Then there are students from spe­
cial education-"my guys and gals," as I like to call 
them. A group I recruited from among the lowest­
functioning kids in our district, many of whom 
could not read or write, turned out to be great 
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grandfriends, interacting with semors 1n ways 
other kids couldn't. 

My best advice is to talk to the folks at those 
facilities that have already partnered with schools. 
Find out from them what works best in your com­
munity. Soon, you'll become the expert. At the 
end of the project, your network with be enriched 
with new friends, volunteers, teachers, and coordi­
nators from your local school. 

Adapting the Grandfriends 
Project to Residential Programs 
Involving young adults in geriatric programming 
can help facilitating professionals reach their 
goals. Often facility team members (recreation 
therapists, activity coordinators, volunteer direc­
tors, nurses, and social workers) must not only 
meet specific programming and client needs, they 
must also address mandated outcomes. The mate­
rials provided in The Grandji-iends Project can help 
in addressing issues related to com1nunity involve­
ment and integration, or mainstreaming. 

If you already have an existing volunteer pro­
gram, you can use The Grandfriends Project forms 
and procedures as a starting point. Simply treat 
the teacher or school club sponsor as a volunteer 
within your larger program. If you do not have an 
existing program, ready-made orientation and 
training materials suitable to both students and 
adults are provided in subsequent chapters. 
Residential programs will probably not need to 
use chapters devoted to report writing and com­
puter usage, although one program in Oregon 
paired older people with middle school students in 
a cmnputer lab. 

The listing on the following page may help 
you in planning and managing a program run by 
your facility. The materials can be used to orient 
and train your student volunteers . .i\1aterials suit­
able for a community youth-service program are 
found in the handbook and leader's guide. 



FRO~! THE LEADER'S GUIDE: 

• Guides and checklists for planning 
Appendix A, Start-up Checklist 
Appendix B, Sample Start-up Schedule and 
Merna 

• Forms and guides for recruiting residents and 
students 

Recruitment and Orientation Sample 
Suggested Tour Sequence 
Suggested Sequence for On-Site Volunteer 

Orientation 
Appendix C, Sample Invitation Letter 

(Student) 
Appendix F, Mentor Profile 
Appendix G, Visitation Roster 

• Ancillary permission forms for students 
Appendix D, Sample Elements in a 

Permission Form 
Appendix E, Sample Photo Permission 

• Activities and forms for monitoring student 
volunteers 

Appendix G, Journal and Assignment Sheet 
Tracking Sheet 

FROM THE STUDENT HANDBOOK: 

• Materials for general orientation 
Chapter 1, Basic Training 

Chapter 3, Rules, Regulations, Precautions 
Chapter 12, The Grandfriends Project Final 

Report-Writing Guide (including a sam­
ple report by John Brantley) 

• Materials promoting aging awareness 
Chapter 2, How We Change As We Age 
Chapter 7, Stereotypes, Ageism, and the 

Alternatives 
Chapter 9, The Stages of Aging 
Chapter 10, Words Like "Young" and "Old" 

• Materials on communication skills 
Chapter 4, Listening and Interviewing 

Techniques 
• Materials promoting bonding 

Chapter 5, Making a Memory Book Gift 
• Ideas for expanding the role of youth 

Chapter 6, Ideas for Expanding the Project 
• Materials covering careers 

Chapter 11, Consider a Career Helping 
Grandfriends 

FRO~! THE ASSIGNMENT SHEETS: 

• Activities and forms for monitoring student 
volunteers 

Journal Writing Assignments 
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Introduction for School Staff 

The materials in The Grandfriends Project were 
designed to bridge the gap between the young and 
the old. Stories, experiential exercises, and writing 
assignments in this program will sensitize young 
adults to the dreams and challenges faced by older 
people living in care facilities. 

Becoming more empathic toward older people 
pays many dividends in the student's personal and 
professional life. They will find value and friend­
ship in serving others, develop better communica­
tion skills, and acquire vocationally relevant peo­
ple skills. As a result, students will be able to mar­
ket themselves more effectively to senior commu­
nities that employ many workers, including cooks, 
grounds keepers, nurses assistants, recreation 
aides, clerical and social workers, counselors, 
financial planners, and cosmetologists. In addition 
to career outcomes, The Grandfriends Project can 
also reinforce academic skills, such as report writ­
ing, researching (including Internet and CD­
ROM), and critical thinking. Finally, community 
involvement reinforces an essential component of 
learning-learning through service work. 

Background 
I first took students to visit nursing homes and 
retirement communities in 1990 as part of a spe­
cial class in career and community awareness. 
During the bi-weekly visits, the students heard 
speakers from Retired Seniors Volunteers 
Program (RSVP) and other social agencies work­
ing under the banner of aging and adult services. 
Presentations about the aging process and the 
stereotyping of the aged sparked in-depth discus­
sion. Students also received hands-on training in 
the proper use of wheelchairs and other tools, as 
,veil as instruction in proper hygiene. The service­
learning format of this program turned out to be 
the perfect training vehicle for both academic and 
vocational skills. The student handbook contains 
the experiences, ideas, and lessons that evolved 
from this original grandfriends project. 

Today, after having organized and conducted 
several more grandfriends projects, I am con-
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vinced that programs like this can play a critical 
role in building and sustaining a caring society. I 
get reports about the grandfriends curriculum 
being used in colleges and training programs 
nationwide. It is gratifying to see the grandfriends 
materials being used with such a wide array of 
people. 

The handbook, assignments, and leader's guide 
represent the culmination of several experiments. 
The lessons have been codified and arranged in a 
general sequence that can be adapted to suit your 
specific needs. This is not your typical program 
where people visit nursing homes during the holi­
days to decorate the dining hall and sing carols. 
Through repeated contact, instruction, and reflec­
tion, students and staff develop a deeper under­
standing of how we age, how we serve, and the 
common ground that connects us all. 

Using This Guide, the Student 
Handbook, and the Assignment 
Sheets 

\Vith this leader's guide, the student handbook and 
the assignment sheets, you have all the pieces you 
need to make the puzzle work: checklists for plan­
ning your prograrn, forms for cmnmunity experi­
ences, curriculum on aging awareness, suggested 
activities, weekly journal assignments, and an out­
line for students' final reports. Open the treasure 
chest and explore the contents, knowing that you 
may use the contents differently each time. 

The Easy, Four-Stage, 
Mini-Program Start-Up 

Consider starting your first grandfriends project 
with a small class of fifteen to twenty students and 
an appropriate number of volunteer drivers. 
Because you are new to the project, start small and 
keep it simple. I recommend setting up your pro­
gram in four stages. Using the four-stage model, 
you will only use parts of the student handbook as 
you go through your apprenticeship. 



In the first stage, you plan the program with a 
local care agency or nursing home staff member. (If 
you're lucky, a school-community coordinator will 
assist in this phase.) In the second stage, you'll inte­
grate the first four chapters of the book with two 
visits to the facility in which your grandfriends are 
located. In the third stage, you may begin bi-week­
ly visits. You may wish to have students complete 
journals or use journal topics for group discussion 
during this stage. Finally, in the fourth stage, you 
create your culminating event for the project. 
Perhaps it will be a shared meal at a local restaurant 
at which students present memory books, as 
described in chapter 5, to their grandfriends. A 
summary of the four stages follows. 

Stage I: Planning 
1. Plan the program, recruit volunteers and stu­
dents, send home letters. 

Stage 2: Training 
2. Lesson 

Lead basic training and student orientation. 
Go over chapter I. 
Journal assignment 1. 

3. Visit 
Make first visit. 
Tour facility where you'll work with grand­
friends. 
Journal assignment 2. 

4. Lesson 
Lead aging simulation. 
Go over chapter 2. 
Journal assignment 3. 

5. Visit 
Conduct volunteer orientation at the site. 
Journal assignment 4. 

6. Lesson 
Introduce rules. 
Go over chapter 3. 
Journal assignment 5. 

7. Lesson 
Practice conununication skills. 
Go over chapter 4. 
Journal assignment 6. 

Stage 3: Regular bi-weekly visits. (The number of 
visits can be expanded if you desire.) 

8. Visit 
Play bingo or other group game as a warm-up. 
Journal assignment 7. 

9. Visit 
Visit and conduct personal interview of older 

grandfriend. 

Stage 4: Culmination 
JO. Lesson 

Students construct memory books as 
described in chapter 5. 

I 1. Visit 
Students invite grandfriends to their school, 

give a tour, present memory books. 

This four-stage mini-program is just that: a minia­
ture version of a full-fledged program. If you want 
to tackle more than the basics your first year, con­
sider adding some of the activities suggested in 
chapter 6. You may also want to have your stu­
dents do research and write a report as described 
in the last chapter of the student handbook. 
Whatever the scope of your first year's program, 
you can expand it the second year by including 
material from other chapters. Adding is easy once 
you've laid the groundwork for a base plan during 
the first year. 

Designing for Maximum 
Flexibility 

The workbook is designed with flexibility in mind. 
You can complete chapters in any order you wish. 
The main themes are repeated throughout, with 
different motifs and different activities. 

Likewise, the instruction can be delivered in 
different formats. You can ask students to individ­
ually complete the assignment sheets that accom­
pany each chapter, or you can read the stories and 
background material in each chapter aloud, dis­
cussing ideas as you go. You might even have stu­
dents work in cooperative groups to complete 
chapter assignn1ents. In special education classes, 
for example, assignments are usually completed 
together. Note: Time could be a factor for longer 
chapters, so you may want to block double periods 
together to cover the material or spread the 
lessons out across two classes. 
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Basic Planning Questions and Strategies 

The following questions may help you in visualiz­
ing and planning your grandfriends project. After 
each essential planning question are lists of partic­
ulars to factor into your program design. 

Student Level 
The age and ability of your students can deter­
mine how much you can do at first. I have worked 
exclusively with high school students, although I 
know of many intergenerational programs run 
with elementary or middle school students. Older 
students, of course, can be expected to work more 
independently. 

Students with special needs benefit from a 
slow start-up-for example, structuring the first 
few visits with bingo games or personal interviews. 
Students of grade-level ability can move much 
more quickly into a personal relationship in which 
they are able to sustain long conversations. The 
level of the students will affect both staffing needs 
and the duration of your visits. 

Don't expect children with "special needs" to 
perform less well than other students. Essentially, 
any student who enjoys visiting or talking can make 
a good grandfriend, regardless of IQ or other 
labels. If you have students who exhibit risky or 
inappropriate behavior, you will probably have to 
take fewer students or arrange more adult supervi­
sion. Students who are shy, as well as those with 
limited social and verbal abilities, will sometimes 
need to be paired up with more verbal students. 

In special education classes, you can pull stu­
dents from self-contained classes. However, if stu­
dents are mainstreamed for most of the day, they 
will have to be pulled from regular classes. You'll 
need to get permission and support from their 
teachers well in advance. Once everything is 
agreed to, it is best to send around a memo reiter­
ating the scope of the project, as well as where you 
are going, when, and contact names. A sample 
memo is included in appendix B. 

A Note about Special Students 
In 1997 the teacher of our developmentally delayed 
(DD) program asked me to take along rwo of her 
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students. The DD program serves students with 
serious disabilities. Both kids were unable to read 
and write, and one student had a serious speech 
impediment that made him difficult to understand 
at times. I agreed to take the students, reluctantly. 

As it turned out, these rwo students were reli­
able and enthusiastic, surpassing other students in 
the program in many areas. Although I did not 
have them complete worksheets, I did ask the 
teacher to have them do an oral journal each week. 
She asked them questions and typed up their 
responses for me. I used my observation of these 
rwo students during visits at the nursing home and 
their journals as a basis for giving them a grade. 
Below are rwo sample entrees from their journals. 

Q: Describe your grandfriend to me. 
A: She wears glasses and has an oxygen tank. She 

is tall. She is nice and has a granddaughter. Her 
own children are in heaven. She likes baseball. 
One day she was crying when I went in to visit 
her and then she stopped. 

Q: Do you think you'd like a job at this nursing 
home in the future' 

A: I don't know. I may change my mind when I 
get older. I don't think I would like to help 
them with baths. I don't want them to know 
that, though, so they won't think anything bad 
about me. 

Staffing Needs 
If you are working with regular education stu­
dents, one adult for every fifteen students is ade­
quate. However, for parents, school volunteers, 
administrators, and support staff who are also 
interested in participating, the more the merrier. 
Transportation is also a consideration for staffing 
needs. If you are using a school bus, of course, 
you'll need only one driver, but consider adding an 
extra driver to keep track of students, round up 
people before leaving, and supervise proper 
hygiene (washing hands) upon arrival. 

If you are limited to only special education 
students, I suggest a ratio of one adult to seven or 



eight students in the beginning. Coincidentally, 
seven to eight students is about the most you can 
fit into a typical van. If you are dealing with stu­
dents who have serious emotional or behavioral 
problems, a one to four ratio is best. In this case, 
you may want an extra adult and driver available to 
return a problem student to school. A note about 
problems: However you choose to handle such sit­
uations, make sure everyone understands the con­
sequences up front. 

Transportation and Time Options 
Ti-ansportation is ofren the key factor that deter­
mines everything else. \Vhen it is available, that's 
when you go. If you have the option of going 
whenever you choose, it's best to consult with your 
care facility staff to learn what time works best 
with the residents. I have not had the luxury of 
choosing a ti1ne that is convenient for others, since 
my class schedule dictated when I could leave 
campus. As a result, we went in the last two peri­
ods of the day in a school van. 

\Vhen seeking transportation, be resourceful. 
Consider using a school bus or going after school. 
Your PTA or parent support organization might 
be able to supply money or volunteer drivers. 
Some nursing homes may also be able to furnish 
vans. Also, contact local volunteer agencies, espe­
cially Retired Senior Volunteer Persons (RSVP) 
volunteers. 

Visits 
Visiting every other week provides enough separa­
tion that students and residents rarely run out of 
things to talk about. However, in one project stu­
dents were engaged to assist with recreational pro­
grams (hingo and wheelchair exercises) twice per 
week, and that project went well, too. Visiting less 
than once a month may not allow students the 
opportunity to build strong bonds. 

I have found thirty minutes to be an ideal 
length of time for visiting. It's short enough that 
students don't get bored and nursing home resi­
dents don't get exhausted. You may be able to go 
longer, but I would recommend keeping the visits 
short, at least in the beginning. \Vhen working 
with special needs students, it is especially impor­
tant to limit visits to thirty minutes. 

Facility 
Before choosing students and classes to participate 
in your program, check out the availability of facil­
ities in your community. How often might you visit 
these facilities, and what times work best? Select a 
facility that can accommodate students' schedules 
and then plan accordingly. Depending on how flex­
ible you can be, you may not have a lot of options. 
Following are some facilities to consider. 

• Nursing home 
• Convalescent center 
• Retirement com1nunity 
• Senior center or other con1munity-based 

program 
• Home-based program where volunteers go 

out to visit in group homes 
• Veterans hospital 
• Adult daycare facility 

Facility Staff Considerations 
Early in the project, you must discuss the roles 
facility staff will play. How involved do you want 
the staff to be? If you feel you need extra adult 
supervision, you might request a high level of 
interaction for the first few visits. I prefer that the 
staff play an active role for at least the first three 
visits, which includes the initial tour, on-site 
training, and the first visit with residents. In fact, 
I recommend that staff stay fairly closely involved 
until after you have successfully run a program for 
one year. 

You can build a healthy relationship with facil­
ity staff by first visiting on their grounds. Ask to 
meet some of the key players, including 
administrators, dietitians, rehabilitation therapists, 
nurses, recreation or activity coordinators, and vol­
unteer coordinators. v\lh.ile you might begin with 
the volunteer coordinator, you typically end up 
seeing the activities or nursing staff most often. 

It helps to have students introduced to people 
during the tour. Try to get people to learn the 
names of staff whenever possible. Learn the back­
ground of the staff by asking how they got started 
and if they think young people should consider 
their line of work. In fact, you can invite key play­
ers to visit students' classes for a panel discussion 
or other presentation. 
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Pairing Residents with Students 
I find it helpful to divide elder grandfriends 
according to three levels of functioning, each level 
having its own advantages and disadvantages in 
relation to organizing a successful grandfriends 
project. You may want to consider these levels as 
you plan your first project. 

LEVEL: INDEPENDENT OR PARTIAL CARE 

Often live in their own apartment in a senior cen­
ter or similar retirement living campus, or in a 
dorm-like room shared with a roommate. Very 
active, ambulatory, involved in lots of activities. 
Require minimal support. 

ADVru'\/TAGES A,'\/D 0JSADVA1' 'TAGES 

Elders at this level are engaging, interesting, and 
busy. They have stories to tell and enjoy activities 
off the grounds. 

They work well with special needs kids who 
need s01~eone with a supportive attitude. 

\Vhenever possible, elders at this level should 
be treated like mentors to participating students, 
rather than recipients of volunteer service. 

May be very busy, making a long-term time 
commitment difficult. 

Sometimes you can pair two of them up to 
alternate with students. 

LEVEL: ASSISTED LI\1NG 

Often live in their own apartment or a dorm-like 
room with a roommate. May have limited mobili­
ty and be restricted to the grounds. May receive 
help with medicine, feeding, clerical chores, and 
leisure activities. May partake in some form of 
mental or physical therapy. 

ADVANT'.C;Es A,'\/D DISAD\'ANIAGES 

Since they don't get out often, they enjoy visits 
immensely. 

Som; may have difficulty hearing, which 
makes communication problernatic for students 
with hearing or speech difficulties. 

Some may experience a decline in health and 
begin to become less reliable grandfriends. 

LE\ 'EL: Co:--;nLESCENT OR ALZHFl.\llcR'S 

OR NURSING HO\IE CARE 

Often live with supervision, perhaps in a single or 
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shared room. May have medical conditions that 
require intense monitoring. Rarely leave facilities. 
May have limited grasp of their surroundings or 
the people they meet. 

ADVANTAGES AND 0ISAD\'ru'\/TAGES 

Some may have too many problems to be reliable 
participants in a grandfriends project. 

These folks need special understanding and 
patience. 

F acilitv staff I have worked have usually been able 
to re~ruit or select residents who make good 
grandfriends. My best recruits have come from 
those at the assisted-living level. These seniors are 
still involved in a great many passions and pur­
suits, yet are often lonely. 

When grandfriends are independent and 
active, it is a good idea to meet with them in 
advance to clearly delineate your expectations. 
Invite the residents to an orientation in which the 
program goals and benefits are explained. Let the 
residents know that your goals include helping 
students learn about aging and providing grand­
friends for young people who may not otherwise 
have older people in their lives. Once you've run 
the program for a while, you might want to ask 
past adult grandfriends if they would like to assist 
in this orientation. 

\'.'hen asked to share their time and enthusi­
asm with young people, most older adults respond 
favorably. To seal the deal and create a sense of 
commitment, I smnetimes use the 1nentor applica­
tion form in appendix F. A structured interview 
such as this will help you get to know the senior 
grandfriends better, which in turn makes it easier 
to pair each senior with a student. The form is 
designed so that anyone can conduct the interview. 
You may need help to complete all the interviews 
in a single session. 

In most instances I don't finalize the pairings 
until there have been at least one or two large 
group interactions. These interactions can take 
the form of a warm-up activity, such as playing a 
game or touring the grounds with residents. After 
that, I meet with facility staff to pair people up for 
future one-on-one visits. You might find it helpful 
to list senior-student pairings on the visitation 
roster provided in appendix G. 



Forms and Records 
\Ve live in a world of forms and documentation. I 
have typically had to get permission forms to go 
off campus and to have photographs taken. I have 
included these forms along with a letter of intro­
duction to parents in appendices C, D, and E. 

To help manage recordkeeping I use a three­
inch binder devoted exclusively to the grand­
friends project. In it I file emergency numbers, 
permission forms, a list of participating students 
(with a copy given to the front office), grade 
charts, van keys, and a copies of the student hand­
book, the assignment sheets, and this guide. 

Documenting Learning 
with Personal Journals 
The first five journals are linked to the training 
experiences. Later journal assignments are more 
exploratory in nature. I suggest that journals he 
completed right afrer a visit. Sometimes, while 
students are visiting, I use the time to grade the 
previous week's journals. By the tenth journal, 
students are asked to consider the possibility of a 
grandfriend dying. This is done to prepare them 
for that possibility, or to anticipate a decline in the 
grandfriend's health. All journal assignments are 
listed in the last chapter of the student handbook. 
Those marked with an asterisk (*) I have found to 
be especially helpful. A note about journal assign­
ments: I have never had any group complete all 
eighteen assignments. Use those assignments that 
you feel will most benefit your individual students 
or group. You can track student journal assign­
ments with the tracking sheet provided in appen­
dix G of this guide. 

Setup 
In appendix A is a start-up checklist with many of 
the tips and suggestions in this section. Ideally 
you'd be given a sabbatical to set up your grand­
friends program. Realistically, you'll have to 
recruit help. Start with your school district's vol­
unteer or partnership coordinator. Perhaps people 
interested in community-based learning assign­
ments will help. In the area of special education, 
these people could include work experience coor­
dinators. Barring these resources, you might try 

going setting up the program during the summer 
as time permits. Ease yourself into the process by 
visiting a local care facility and introducing your­
self. \Vhatever your circumstances, give yourself a 
minimum of four to six weeks to set up your pro­
gram during a school year. It will take this much 
time to meet with administrators, care facility 
staff, and school officials, not to mention design­
ing forms specific to your program and working 
out all the logistics. 

Goal Setting 
I generate student goals at the end of the planning 
process. This way, I can make sure I set realistic 
goals. I generally find that the project meets goals 
in the following areas. 
• Service Learning, Social Studies 

Develops empathy for people with different 
needs and abilities 

Develops citizenship and volunteer ethics 
• Vocational 

Develops skills for working with older people 
and the geriatric service sector 

Develops communication and people skills 
• Related Studies, Health, English, Science 

Develops awareness of the aging process 
Develops skills in report and journal writing, 

as well as oral communication with some 
additional research assignments, 

Develops knowledge of gerontology 

It is important to point out that you may be work­
ing with therapeutic and service professionals who 
might also want to define goals and outcomes for 
the pro grain. For instance, a therapeutic recre­
ation specialist might set the following goals for 
residents. 

• Empower participants to explore mentor­
ships 

• Provide social support through intergenera­
tional exchanges 

• Coordinate one-on-one sensory stimulation 
and reminiscence using intenriews or story 
telling 

By sharing goals with one another, you and 
facility staff can create a grandfriends program 
that will enrich the lives of both senior residents 
and students. 
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Student Recruitment and Orientation Sample 

Often I've recruited students from many different 
classes on campus to participate in a grandfriends 
project. VVhen I've had my own class, recruiting 
has been simpler. In either case, recruiting begins 
as a sales job. The following lesson outline 
describes a typical recruitment meeting. Once I 
have recruits, I begin the project either by teach­
ing the first lesson from chapter I in the student 
handbook or by touring the senior care facility. 

Materials 
• A copy of The Gra11dfi'iends Project: Student 

Handbook for each student 
• A scrapbook showing pictures from past visits 
• Brochures from the care facility to be visited 
• Forms required by the care facility. 

Introduction 
You can introduce the project using the books or 
facility brochures listed above, or by rev1ewmg 
past classes or personal experiences. 

Discuss Student's Personal 
Experiences with Seniors 
Try asking the following questions in a group dis­
cussion. 
• How many people still have older relatives living' 
• Do you visit them? W'hat do you enjoy about 

their company? 
• Has anyone ever been to a nursing hon1e? VVhat 

is it like? 
• \\by might it be important for young people to 

visit a nursing horne? 

To create awareness of the differing experiences of 
younger and older people, consider using the pic­
nires in Things Werm 't Always Like This, by Jill 
:\'orris. Even though this hook is written for ele­
mentary school children, the pictures are poignant. 
For example, one picture depicting how doing 
laundry has changed over the years shows a tub, 
washboard, hand ringer, and clothesline, with the 
contrasting photograph showing an electric wash­
ing machine and dryer. Discuss the impact of a 
simple task like doing laundry on family roles, 

schedules, even the weather (having to dry laundry 
on a clothesline in the winter or during the rainy 
season, for example). 

Discuss What other Students Have Done 
in other Intergenerational Projects 
If this is your first grandfriends project, you might 
not have anything to add here. (One teacher, Pam 
Mortillaro, recommends taking photographs dur­
ing the first year's activities to build a scrapbook.) 
Instead, review ideas in chapter 1. If you want to 

cite examples from past grandfriends projects, use 
some from the following list to give recruits an 
idea of what a graudfriends project entails. In past 
projects, students have: 
• played bingo with residents. They called numbers, 
helped cover the numbers as they were called, and 
served refreshments. 
• been involved with physical therapy and recre­
ation activities such as wheelchair races. 
• shared common interests. One student talked 
ahout sports with an ex-professional foothall play­
er. Another student traded stories about pets. 
• shared things they enjoy looking at, such as 
books, photos, trading cards, and post cards. 
• made their grandfriends a special token of 
friendship called a memory book. 
• played a board game called Life-Stories. 

Hand Out the Student Handbook 
To acquaint recruits with specifics of your grand­
friends project, do the following. 
• Let student recruits browse pages and ask them 
to tell you what kinds of skills are being taught. 
• Show a typical chapter from the student hand­
book, con1plete with stories and assignn1ent 
sheets. Be sure to emphasize the brevity of a typi­
cal chapter. 
• If you will be requiring journals, go over the 
journal assignments. If you'll require sn1dents to 
do reports, showcase John Brantley's report in the 
last chapter. 
• Read and discuss the introduction. You'll find 
that questions in the body of the introduction can 
guide you in your discussion with recruits. This 
activity can also be done as part of the first lesson. 
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Suggested Tour Sequence 

Use this as a guide for a tour. It is important to 
conduct the tour early in the program or as part of 
the recruitment process. It is helpful to share this 
outline with the care center staff well in advance of 
your arrival so they can acconunodate your needs. 

Materials 

• Keys for car/van 
• Binder, with necessary perm1ss10n fonns and 

school forms 

Before Going 

lo ensure a smooth tour, hefore you leave do the 
following. 
I. Collect permission forms for both the school 

and the facility. 
2. Collect assignments: 

• Assignment I 
• Journal I 

3. Take roll call. 

Make sure the office knows who is going in case of 
an emergency or a parent calling for the student. 
\Ve generally have a student take a copy of the ros­
ter to the office as we head out to the vans. 

Before Getting in the Car 
It's best to review the rules before students even 
step foot onto the van (or whatever transportation 
you are using). Rules should consist of, but not 
necessarily be limited to, the following. 
• The importance of appearance. Shirts should be 

tucked in and hair should be combed. 
• The fact that students will be representing the 

school. Behavior should be controlled, respect­
ful. No horsing around. 

• The time frame for your visit. Spell out clearly 
what time you will leave the facility to come 
back to school. 

Possible Agenda for Tour 

Create an agenda for your tour and review it with 
nursing home staff before you visit. The following 
is a sample guide for a tour at a retirement com­
munity and convalescent center. 

I. Describe the different levels of care: indepen­
dent, residential, nursing, and skilled care. 

IL Discuss some stereotypes students might have 
about care facilities, then contrast them with the 
reality. For example, students might encounter a 
young adult with physical disabilities. 

III. Ask the students, "\Nhat can young people 
contribute to the residents?" 

IV Ask the students, "\Nhat can residents con­
tribute to you (young people)?" 

V: Take the tour. 
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Suggested Sequence for On-Site 
Volunteer Orientation and Training 

To coordinate on-site trammg, it is helpful to 
share your grandfriends project lesson outline 
with the care center staff well in advance of your 
arrival. Residential staff will prohably profit from 
reviewing chapters 2 and 3 in the student hand­
hook, and the accompanying assignment sheets. 

Materials 

• Keys for car/van 
• Binder, with necessary perm1ss10n fonns and 

school forms 

Before Going 

To make your orientation and training run 
smoothly, do the following. 
1. Collect forms. 
2. Collect student handbooks if you like, or at the 

end of the session. 
3. Make sure the office knows who is going in case 

of an emergency. 

Possible Agenda for Volunteer 
Orientation and Training On-Site 

Just as you did for your tour, create an agenda for 
training and orientation. It is best to review your 
agenda with facility staff before your training ses­
sion. The following is a guide for an on-site 
volunteer coordinator's agenda. 
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I. Orientation to the Facility's Volunteer Program 
• v\'hat volunteers their age do 
• \\'hy volunteers enjoy the tasks 

II. Expectations 
• If needed, refer to job description for volun­

teers or staff (optional) 

III. Do's and Don'ts 
• Techniques 
• Rules (See the rules and suggestions outlined 

in assignment 3.) 

IV Special Situations 
• Inappropriate hehavior of residents 

V The Program 
• v\'here volunteers will start next time 

VI. Meet Residents (if applicable) 



Tips for Chapter 1 : 
Basic Training 

The following is an overview of topics and areas to 

cover in your first meeting. A generous amount of 
detail has been added to help you visualize how it 
can be organized. For that reason, this outline may 
appear overly long. There is probably more mate­
rial than you can cover. However, for the first 
time, it's better to have too much than too little. 

Materials 

• Brochures illustrating the care facility you'll be 
visiting 

• Any forms required by the care facility, typically 
for volunteers 

Review Facility Brochure 
and Facility Forms Needed 

Read or skim the necessary forms, then ask stu­
dents to tell you their impressions. If there is a vol­
unteer application or other form from the facility, 
go over it now and set a completion date and a 
time it should be returned. 

Solicit Student Testimonials 

Ask students to answer the following questions. 
• Why did you join the grandfriends project' 
• What do you hope to get out of it? 

Collect and Review 
Program Forms 

This might typically include parent and photo 
permission forms. If not collecting forms at this 
time, remind students of the due date. 

Go Over the Material 

There are many ways to go over the material as 
suggested earlier in this guide. The following is 
the sequence I use. It is based on completing work 
in class rather than doing homework. At the end of 
the lesson, I collect the student handbooks. I grade 
them in time to return them at the beginning of 
the next session. 

I. Read and discuss the contents of chapter I. 
2. Allow fifteen to twenty minutes to complete 
assignment I. Collect the assignments now if you 
want students to understand the importance of 
completing work in class. Otherwise, collect book­
lets at the end of the lesson. 
3. Discuss what students wrote on assignment I. 
Ask students to save all material graded and 
returned for the end of the project. They can use 
ideas, infonnation, and sources for culminating 
events, products, and evaluation. 

Introduce Journal Assignment 
I. Review reasons for doing journals each week, 

listed below. 
• Chance to express feelings and thoughts with­

out worrying about a right answer 
• Chance to keep track of individual growth or 

change in attitude 
• Use as research information for a final report 

or product 
2. Give students a chart of journal assignments. 
(The Journal Assignments worksheets can be 
found at the end of the assignment sheets.) 
3. Review criteria and expectations for journals. 
Use the following or develop your own. 
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Length 5 (2 50 words) 4 (200 words) 3 (I 50 words) 2 (100 words) I (> 100 words) 

Clarity of thought 

Depth, numher of 
examples 

Appearance 
(typed or printed, 
spelling) 

5 

5 

5 

4 

4 

4 

4. Note the due date (date of next session) on the 
journal form. If you are collecting the work­
hooks, have smdents copy down the date and 
journal topic. 

Review Dress Code for Next Visit 

Ask smdents to consider the following. 
• \Nhat kinds of clothes will show honor and 

respect for older people? 
• \Nhat most impresses older people in appearance? 

Be sure to emphasize that smdents will be repre­
senting their school. At the end of the discussion, 
make a list of things that are acceptable to wear, or 
things NOT acceptable to wear. 
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3 2 

3 2 

3 2 

Review What Is Due Next 
Meeting 
Make a note of all the things you will collect at the 
next meeting-for example, forms from your 
school and care facility, or journal assignments. At 
the end of the session, go over previous assign­
ments (if applicable) and announce the next 
assignment(s). For this session, you will probably 
want to do the following. 
• Remrn booklets with journal assignment 1, grad­

ed. Be sure to comment on students' journals. 
• Announce a new journal assignment, typically 

journal 2, due at the next meeting. (If you are 
collecting workbooks at the end of class, have 
students copy down the date and journal topic.) 



Tips for Chapter 2: 
How We Change As We Age 

Chapter 2 incorporates two lessons, one in the 
classroom and one on site. 

Materials for Simulations 

• Glasses with Vaseline smeared on them to make 
reading difficult 

• Foods with strong aromas (BBQ chips, candy, 
gum, lemon drops) 

• Small pebbles or rocks 
• Phone books 
• Pencil and paper 
• Farms for nursing home, if still needed. 
• Journal assignments from previous week. 

Return and Review 

• Graded, assignment 1 and journal 1. 
• Go over exemplary journals. 

Ice-Breaker 

At this point in the program, students are often 
inhibited as they begin to sort out relationships 
among themselves and their grandfriends. The 
simulations, in which the students work in teams, 
can help them break through their inhibitions. 

Similarly, the techniques described in chapter 
2 for stimulating memory can help students estab­
lish a rapport not only with their grandfriends but 
with each other. To help get the ball rolling, con­
sider using the following lesson. 

Mini-Lesson on Using Multisensory Objects 
to Stimulate Memory and Conversation 
This lesson shows how to stimulate memory using 
smells and special objects. To earn credit, students 
must bring in objects to share. Ask them to bring 
their objects in a plastic bag and then save the bags 
for future visits. 

Using Smell to Stimulate Memory 
1. To trigger memories using the sense of smell, 

have students bring something from home that 
has a distinct smell and reminds them of some­
thing they enjoy. Some possible ideas for 
objects to bring from home: 
• Wood chips 
• Soap 
• A favorite seasoning or food 
• Flowers 
• Leather 

2. Have students close their eyes as they pass 
around the object to smell. Ask about the mem­
ories it stirs up. 

3. If you asked people what jobs were associated 
with the smell, what might they say? 

Using Pictures to Stimulate Memory 
I. To trigger memories using photographs, have 

students bring in pictures from the past. The 
photos can be of anything: animals, cars, peo­
ple, vacation spots, buildings. Students can find 
a wide array of photographs in the library, in an 
old family photo album, or from an older rela­
tive or friend. If you'd rather not have students 
search for old photos, you can simply instruct 
them to bring in old family photos. 

2. Have students tell the story behind the pictures. 

Using Cherished Objects to Stimulate Memory 
I. Certain things hold special meaning for all of 

us. Have students bring in a favorite object. 
Again, it can be anything: a stuffed animal, a 
photograph, a toy, a favorite video or CD, a let­
ter-anything the students have saved that 
means smnething to the111. VVhatever the stu­
dents choose, be sure they are prepared to tell 
why they chose it. 

2. Have students think about whether their grand­
friend would enjoy seeing this cherished object. 

3. Ask students, "Would you like to see your 
grandfriend's cherished objects?" 
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A Special Note about Alzheimer's 

Alzheimer's disease is complicated. It manifests 
itself in a wide range of hehaviors, from mild to 
severe, and it's not always easy to understand. 
People who work with Alzheimer's patients need 
to be empathetic and patient. An excellent source 
for infonnation on Alzheimer's is the Alzheimer's 
Association, which publishes short pamphlets on 
symptoms and signs of the disease, as well as tips 
for enhancing communication with patients. For 
instance, it recomrnends giving patients more time 
for communication, and to avoid criticizing or 
correcting. Using nonverbal con1n1unication, rely­
ing on simple and familiar words, asking one ques­
tion at a time, and avoiding pronouns and harsh 
tones of voice are also urged. The information is 
practical and straightforward, and may be a valu­
able resource if any of your grandfriends suffer 
from Alzheimer's. Alzheimer's Association, 919 N. 
lvlichigan Ave., Suite 1000, Chicago, Illinois, 
60611-1676. Web site: http://www.alz.org. 

Go Over the Material, 
Do Simulation Exercise and 
Assignment 
I. Read and discuss the contents of chapter 2. 
2. Assign students to random teams of two. 
3. While in teams, have each student simulate a 

different disability. Limit simulations to five 
minutes each. 
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4. As sn1dents simulate each disability, complete 
the assignment sheet. 

5. Lead a group discussion, reviewing what stu­
dents wrote on assignment 2. Sorne questions for 
the group include: 

a. \Nhich loss was most bothersome for you' 
Sight? Coordination? Smell' 

b. How would you feel if you had this experi­
ence all the time? \Vould your attitude 
change? How' 

c. How would you cope with memory loss? 
Not being able to walk or run? Not seeing 
friends or familv because you couldn't get 
out easily? 

d. \\'hen seniors move from their home and 
into a facilitv, what do they lose? 

• Privacy 
• Pets 
• Neighbors 

e. Would you want visitors' Why? 
f. \\'hat role can you play in your grand­

friend's life? 

Review What Is Due 
By Next Meeting 

• All forms that haven't been turned in. 
• Journal 3. Review criteria for next journal assign­

ment if necessary. If you are collecting the hand­
books, students should copy down the date and 
journal topic. 



Tips for Chapter 3: 
Rules, Regulations, Precautions 
At this point, you may have chosen to provide two 
on-site training sessions. Generally, the first one 
takes place at the facility and is hands-on, using 
wheelchairs and other materials. The second is a 
follow-up session conducted in the classroom and 
built around chapter 3. For more information on 
the on-site training session, see Suggested 
Sequence for On-Site Volunteer Orientation and 
Training in this guide. 

Materials 
• Student handbooks 

Return and Review 
• Previous journals and assign1nents. 
• Journal 3. 
• Highlight outstanding journal entries. 

Go Over Chapter 3 
I. Read and discuss the contents of chapter 3, 

including assignment 3. 

2. To make the discussion interesting, I share sto­
ries about my relatives or others I've known in 
nursing homes. Invite your students to share 
their own stories about using wheelchairs, how 
they catch colds, people they know in rehabili­
tation services, and other key words and con­
cepts in the chapter. If there is time, ask stu­
dents to quiz you about various rules. See if they 
can catch you. 

3. Discuss what students wrote on assignment 3. 
4. Go over the requirements for teacher and 

guardian signatures for the assignment. 

Review What Is Due Next 
Meeting 
• Journal 4. If you are collecting workbooks, have 

students copy down the date and journal topic. 
• Due next time-journal 5 and assignment 3. 
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Tips for Chapter 4: 
Listening and Interviewing Techniques 

Next, sn1dents will return to the facility to meet 
with their grandfriends for the first time. The 
lessons in this chapter constitute the final instrnc­
tion on communication skills. If students will ini­
tially be involved in group activities, you need only 
cover assignment 4. Later, before they do the 
interviews, you can introduce assignment 5. 
Alternately, if you want their first contact to be an 
interview, concentrate on assign1nent 5 at this 
tirne. 

Materials, Assignment 4 

• Student handbooks 

Return and Review 

• Previous journals and assignments. 
• Highlight any outstanding entries if you have 

time. 

Go Over the Material in Chapter 4 

1. Read and discuss the contents of chapter 4. 
2. Allow fifteen to twenty minutes to complete 

and/or practice assignment 4. Collect these now 
if you like. 

3. Discuss what students wrote on assigmnent 4. 
4. If there's time, role-play different listening 

techniques. 

Serious Group Discussion 
It is advisable to prepare students for a grand­
friend's possible decline in health, temporary hos­
pitalization, or even death. Now is the time to 
introduce the issues of senility, degeneration, and 
dying. Ask students the following questions. 
1. Suppose you get to know someone very well. 

How would you react if they became senile and 
didn't remember you? 

2. How would you react if they died? 
3. Would it help to discuss these ideas with other 

people you value? 
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Life Stories Game, Optional 

If there's time, use this game to provide a positive 
balance to the previous serious group discussion. 
If you have a get-to-know-you game like Life 
Stories, this would be a good time to play it with 
your students. This game can also be used later 
with seniors. 

Review What Is Due Next 
Meeting 
• Assignment 3, with signature. 
• Journal 5. If you are collecting handbooks, have 

students copy down the date and journal topic. 

Materials, Assignment 5 

• Construction paper or light cardboard 
• Felt-tip markers or pens 
• Scissors 
• Something to hold personality cards, such as old 

interoffice rnemo envelopes 

Review the Material in Chapter 4 

1. Go over assignment 4 as a group, trying out one 
part at a time. Allow time for crafting the per­
sonality cards. Collect these now if you like. 

2. Students will need to practice and then demon­
strate their interview skills. These are checked 
off on assignment 5. 

Review What Is Due Next 
Meeting 
• Journal 6. Note: you may want to make this 

optional, or extra credit for people who need 
make-up work. If you are collecting handbooks, 
students should copy down the date and journal 
topic. 

• Review meeting and travel times. 
• Review appearance and dress codes, since the 

next meeting will introduce the students to their 
grandfriends. 



• Prior to the next meeting, try to match students 
to grandfriends using appendix E Record the 
grandfriend-student pair on the visitation roster 
in appendix G. 

• If you have students who are nervous about the 
visits, assure the1n that they can ease into the vis­
itations. They can just sit and watch the first 
time or be paired with another student. 

Format for Continuing Visits 
and Assignments 
After training is completed using content from the 
first four chapters, energies shift to establishing a 
routine for bi-weekly visits. It is important to 

complete your visitation roster before the first 
visit so that you'll know which students and elders 
are paired. This roster can be adjusted later. The 

roster can be very helpful when you leave the facil­
ity, and also in the event of an emergency when 
you may need to locate a student. 

I like to create a casual atmosphere for visits. I 
get approval to pick up snacks to munch on the 
way back, time I use to discuss journals, assign­
ments, and experiences for that visit. Sometimes 
I also set up times to practice games that resi­
dents are fond of. 
• Visit 

Play bingo or other game. Students bring prizes, 
such as fruit, licorice, and popcorn. 

• Lesson 
I may invite a speaker or repeat the previous for­
mat of journals and games. I use this meeting to 
introduce other parts of the handbook. 
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Tips for Chapter 5: 
Making a Memory Book 

Memory books are great gifts students can make 
for their grandfriends. A shared journal of sorts, 
memory books are like a greeting card. Students 
can make them once they've established strong 
relationships with their grandfriends, typically 
after the fifth visit. You can also save this activity 
for the end of the project, especially if you are not 
going to be sharing reports with the seniors. 
Memory books make wonderful mementos for 
grandfriends. 
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Susan "Boon" 1\/lurray, who has trained many 
people to work with older adults, suggests that 
students and their grandfriends work on the mem­
ory books together. Obviously, this suggestion 
works best with able seniors. Consult with your 
volunteer coordinator, activity coordinator, or 
therapeutic recreation specialist about this possi­
bility. 



Tips for Chapter 6: 
Ideas for Expanding the Project 

My best advice on finding ways to expand your 
grandfriends project is to solicit suggestions and 
ideas from your students. You may first need to lay 
out some ground rules for group processing. The 
following guidelines may help you lead a group 
discussion. 
I. After completing the assignment, brainstorm all 

ideas. Remember, in the brainstorming stage, 
anything goes. Nothing should be evaluated or 
criticized at this stage. 

2. Discuss the merits of each idea. 
a. Consider adopting the Robert Rules of 

Order: Only one topic is discussed at a time. 
You could also create your own variation of 
parliamentary rules. 

b. Review issues to consider, such as cost, ti1ne, 

transportation, and participant interest. 
3. Select the top three to five ideas, possibly by 

holding a vote. 
4. Split students into committees, giving each of 

the conunittees one idea to assess. Have each 

committee report back about what it will take to 
implement their idea. Questions each commit­
tee should consider: 
• How can we detennine if our elder grand-

friends will want to do this? 
• What might it cost' 
• Do we have transportation? 
• Do we have to prepare any materials or make 

any reservations? 
• Who must be notified at the school and facility' 
• \\'hat forms, if any, must be filled out to 

secure funds or permissions? 
5. Set a date for committee reports, optional. 

Note: This process can be stretched over two 
periods or conducted within one class. In this 
case, the instructor chooses to do the planning 
or research for two activities and then the group 
decides on the final activity. 

6. Discuss reports and vote on the top two. 
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Tips for Chapter 7: 
Stereotypes, Ageism, and the Alternatives 
The assignment in chapter 7 offers the chance to 
explore stereotypes and ageism. You may also want 
to bring in examples of ageism in advertising, news 
articles, and birthday cards. 

You may want to do the assignment together 
as an overhead. 

Consider using the video Roam Sweet Home, 
produced and directed by Ellen Spiro. The mm~e 
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won a National Media Owl Award in I 997. It 
shows a nomadic subculture of older people who 
have retired from work but not from life. They 
exhibit an unusual zest for life through traveling, 
learning, creating, and gathering together. This 
movie blows apart the concept of rocking-chair 
retirees. Art Institute of Chicago, 112 S. Michigan 
Ave., Chicago, IL 60601. Phone (312) 345-3550. 



Tips for Chapter 8: 
CD-ROM and On-line Research 

This project is based on using a CD-ROM or the 
Internet to conduct a keyword search for informa­
tion on aging. 

In the example cited in the handbook, the 
research 1naterial cmnes frmn 1nagazines, with top­
ics you can search by category or keywords. 
References and notes should be kept for later use in 
a final report. The following information pertains 
to searching on the Internet and it may be repro­
duced for students. 

Terms and Tools for 
Searching the Internet 
Information is compiled by different individuals 
and companies. \Vhen you want to browse a cate­
gory-"aging" or "gerontology," for example-you 
may want to use a directory. \Vhen you want to 
search for specific topics, however-say, "aging" 
and "population"-to find out trends, it's best to use 
an index or search engine. 

Search Engine Ratings or Comparisons 

Directories 
Directories file their documents into categories, 
like a library system. They're an excellent tool for 
browsing in general. You can look for items in relat­
ed categories like "health" and "medicine" and then 
browse or search for subjects within each category. 
Directories try to index the most popular items, so 
limit your search to general words. Also, directories 
are best used when you want to find anything or 
everything related to your topic. Yahoo is one of the 
most popular, and very user friendly. 

Search Engines and Indexes 
An index or search engine is good for finding spe­
cific items or topics, such as "HIV" Full text files 
are referenced, so a search will rum up any file 
with your keyword in its title or contents. Search 
engines try to cover everything, and limiting your 
criteria can get complicated. Alta Vista is an excel­
lent search engine. 

Adapted from Richard Bolle's What Color Is Your Parachute? 

Search Tools URL:h-:// Sites Covered Strenmhs Weaknesses 

Yahoo \vww.yahoo.com \Veb only Look at topic by subject, Kot as comprehensive as 

browsing for related ideas. others. 

Like visiting a library. 

\Veb Crawler \VV/\\'.webcrawler.com \Veb reviews Spee<ly because database is None so far. 

limited. Can find new and 

unusual sites easily. Can 

brmvse bv are,1. 

C/net Search W\\'\v.search.com \Veb only Largest number of search Can be confusing because 

engines used. Ycm can select so much is offered. 

which search engine to use. 

Alta Vista ,vv,:w.altavista.digital.com \.Veb only Ranks items in terms of Slow because it's compre-

relevance to your topic. If hensive. Can get irrele-

it's on the \Veb, you'll find vant hits with no connec-

it here. tion to your topic. 

Lycos www.lycos.com Ranks items by relevance Difficult to narrow 

to your topic. searches. 

Can brmvse using A2Z 

part of the site. 
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Internet Search and Surf Techniques 
The following strategies can help simplify and 
expedite your Internet search. 
I. Abbreviate. v\lhen your URL won't connect, 

abbreviate by removing a few characters from 
the right hand side. Delete hack to the next 
grammar mark (a period or back slash). 

2. Simplify. When your search results in only a 
few hits, simplify your keyword. Use the singu­
lar form, or the simplest form of the word with­
out suffixes. For example, use "career" rather 
than "careers," and "age" rather than "aging." 

3. Use synonyms. If you end up with few hits on a 
topic, use a synonym for your keyword. For 
example, if "career" doesn't work, try "occupa­
tion." In place of "aging," try "geriatric." 

4. Add detail. \Nhen your keywords produce too 
many hits, narrow your search by providing 
more detail. 

a. Use three or four keywords. Depending on 
which search engine you are using, use "and" or 
a plus sign ( +) between your keywords. Do not 
use "or." 1',lost search engines will turn up any 
file with any of the words you list around "or." 

b. Place the most important word first and add a 
plus sign(+) to eliminate any document with­
out that first essential word. 
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c. If you want to use a phrase as your keyword, 
as in "Coffee Cappuccino," enclose the entire 
phrase in quotation marks. Using quotation 
marks is helpful when searching for items by 
an author, such as in "Stephen King." 

d. If your search turns up too many extraneous 
items, look for the word(s) that may be throw­
ing it off and remove the word(s) from your 
entry. 

e. Watch the capitalization. Using all lower case 
is more inclusive. If you want a specific prop­
er noun, then correctly capitalize it, as in 
"George Washington." 

Tips for Using Letters or E-mail 
to Find Advice or Information 
You can often get useful advice from a Webmaster, 
the person running the Web site. Find his or her 
E-mail address at the top or bottom of a Web 
page. ½'hen you can't find what you're looking for 
on the site, E-mail the Webmaster with your 
name, what you are working on, and what you're 
looking for. Keep your E-mail short. Popular Weh 
sites can get thousands of hits per day, making the 
Webmaster's job a big one. 



Tips for Chapter 9: 
The Stages of Aging 

In a group, discuss the stages of aging. What does 
it mean to age? to grow older? I like to do the 
chapter assignment together as a group, discussing 
it as we go along and allowing srudents time to 
complete their answers. 
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Tips for Chapter 10: 
Words Like "Young" and "Old" 
The lesson in this chapter is best done over two 
sessions. Students are asked to survey people 
about the tenns "young" and "old." Students 
must first predict what people's responses will be, 
and then go out and interview people and report 
what was said. 

You might ask students to write down their def­
initions of "old" and "young" before beginning the 
chapter. This can be done at the end of the assign­
ment sheet under the section Defining the \Vords 
"Young" and "Old." At the end of the lesson, ask 
them to revise what they wrote originally, and then 
share with the class what they changed and why. 
Fallowing are some tips for the assignment. 
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• Do the first part, Analyzing the lerms "Too Old" 
or "Too Young," together as a class discussion. 

• Have students complete the survey and bring 
back the results for the following lesson. They 
can begin by guessing how others will chrono­
logically define the terms "old" and "young." 

• Once students report their survey findings, have 
them revise or complete their thoughts. 
Encourage them to go beyond a chronological 
definition. 



Tips for Chapter 11 : 
Consider a Career Helping Grandfriends 
If you do not want to require a final report, as out­
lined in chapter 12, this chapter provides a good 
alternative. Either way, this chapter is important 
and should be completed. 

You 1nay want to invite someone fron1 a large 
care facility to talk with the students about job 
opportunities and occupations related to working 
in geriatric care or in the field of gerontology. 

The following is a list of informative, highly 
readable pamphlets available on different occupa­
tions in the field of senior care. These materials can 
be secured from Vocational Biographies, P.O. Box 
31, Sauk Centre, MN 56378-0031. Phone (800) 
225-0752. 
• Geriatric Nursing Assistant (V-5 #224) 
• Geriatric Speech-Language Pathologist (V-2 #21) 
• Legal Guardian (V-4 #16) 
• Medicare Office Manager (W\V-2 #20) 
• Nursing Home Social Worker (X-7 #9) 
• Retirement Home Administrator (V-4 #24) 
• Senior Citizens Project Director (W-1 #3) 
• Seniors Citizens Recreation Director (X-5 #16) 
• Sitting Services Owner (W-1 #13) 

For information about leisure-related jobs, such as 
therapeutic recreation specialist or recreation 
manager, contact experts in the field. One such 
contact: Department of Recreation and Leisure 
Studies, State University of New York College at 
Brockport, 350 New Campus Dr., Brockport, NY 
14420-2976. 

You might also like to mention support posi­
tions at care facilities, including housekeeping, 
laundry, cooking, and grounds maintenance. 

Finally, it might be helpful to look at job 
applications. Students may be able to list your 
grandfriends project under unpaid or volunteer 
work experience. Similarly, show how the grand­
friends experience can be included on a resume. 
Emphasize that the general skills and work habits 
they have developed through their grandfriends 
program, including effective listening and com­
munication, serving others, and following regula­
tions and protocol, are marketable skills in today's 
job market. 
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Tips for Chapter 12: 
The Grandfriends Project Final Report-Writing Guide 

If you are not using your program as part of a 
report-writing course, or if students will not 
receive academic credit, you may wish to modify 
the final product to a brochure, videotape, audio­
tape, display, or skit. 

Whatever final project you choose, consider 
having students share it with their grandfriends, 
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either at your school as a final program or at the 
care facility. In past programs, I have had students 
read only that section of their report that describes 
their grandfriend, their summary about what they 
learned, or their conclusions about personal 
change. 



Appendix A: 
Start-up Checklist 
This checklist has been designed as a comprehen­
sive guide. Do not try to check every item off. 
Instead, use this guide to make your own start-up 
checklist tailored to your specific program. 

Pre-Planning At School 
and Nursing Home 

[ ] Review the curriculum. 
[] Discuss program with administrators and get 

support for visits and other related needs, such 
as transportation. 

[] Place an extra set of car or van keys in a secure 
place. 

[ ] Secure meeting place for discussions during 
periods _ and _. 

Nursing Home Orientation 

[] Meet with volunteer or activities coordinator. 
• Share curriculum and start-up sequence. 
• Discuss and settle on possible times for visits. 
• Discuss where you'll meet. What are the 

options for large group interaction such as 
bingo and places where grandfriends can meet 
to visit? 

• Discuss start-up process and options. 
1. Students come for orientation and to meet 

residents, perhaps with a group game like 
bingo. 

2. Students come for volunteer training. 
3. Begin with some large group experiences 

like gaines and then 1nove into one-on-one 
experiences such as intenriews. 

• Review all necessary forms, such as back­
ground checks and clearance if needed. 

• Determine who you will be meeting with each 
time you come. Often this is someone who 
provides direct services to the residents. This 
person will serve as a liaison to residents, and 
will remind them of your visit. 

[] Review forms and brochures for later possible 
use in recruiting students or as permission forms. 

Get copies if necessary. 
[ ] Meet with nursing home staff who will be 

recruiting residents. Describe your students 
and suggest possible times for visits. 

Fine Tuning 

[ ] Develop policy for getting students out of 
classes if necessary. Establish attendance stan­
dards. If you are pulling students from regular 
classes to participate, explain how students re­
enter regular classes if they leave the project. 

[ ] Generate or collect needed forms and letters. 
Have forms and policy approved by school 
administrators. 

[] Draw up a schedule or calendar for the first ten 
visits. Go over with nursing home staff. Give 
copies to anyone who needs to know where 
you and your students will be, such as admin­
istrators, attendance secretaries, the school 
office, and so on. 

Recruit Seniors and Students 

[] Meet with and recruit senior citizens and resi­
dents. Sign them up as mentors, using the 
Mentor Profile. 

[ ] Describe program to other teachers and staff 
who may be involved in recruiting students. 

[ ] Recruit students using stories, discussion, pho­
tos, or a visit. 

[ ] Pass out forms for signatures. 

Culminating Events 

[] \Vrite an article for the school newspaper or 
newsletters, or have your students do it for 
extra credit. 

[ ] Plan a culminating event, before the time is 
upon you. Secure necessary permission, as v.,eJl 
as financial and transportation resources. 
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Appendix B: 
Sample Start-up Schedule and Memo 
Note: This schedule and sample is from a program where an itinerant work expe­
rience coordinator visited schools every other week. Your program may vary if 
you have more regular access to your students.* 

To teachers and nursing home staff, 
Here is a list of start-up dates and activities. You'll notice that we will try to 

go every other week on _______ (day). Please communicate this sched-
ule to those teachers from whose classes students will be pulled to participate. 
Students must be informed whether they will be responsible for make-up work. 
(Please note that this policy will tend to vary by teacher.) Also, please remind stu­
dents to bring their permission forms to the first session. 

VVe have tried to alternate between classroom training and visits as we cover 
the training contained in the first five chapters. Visits I and 2 are for orientation 
and acclimation of the students. Visit 3 is our first person-to-person visit. 
Benveen visits 2 and 3, we had to insert an extra classroom training session in 
order to cover the first five chapters. 

YI/here: Leave from _________ (location) at _____ (time). 
Sharp' 

Contact People 

Nursing Home Contacts 

Volunteer Coordinator ___________ Phone _____ _ 

Activities Director ___________ Phone _____ _ 

School Contacts 

Grandfriends Coordinator ___________ Phone _____ _ 

Alternate Teacher ___________ Phone _____ _ 

To Do: 

[ ] Meet with _________ and go over schedule. 
[] Notify ________ of dates. 
[ ] Supply copies of this schedule to _____________ . 
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Date Topics Materials Due 
(Note: Homework due on this week unless indicated) 

In advance of first visit Forms and preliminaries Forms: 
• School or care center forms, signed 

Homework (collected at next class): 
• Read Introduction, underline three interesting lines 
• Journal 1 

Classroom: Forms: 
• \Varm-up games • School permission forms 
• Review journals, dress code, 

n1les, and van location Classwork: 
• Basic training • Read chapter 1. Do assignment l. 

Homework: 
• Journal 1 

Visit 1: Tour facility Homework: 
Collect journal • Journal 2 

• Bring objects to share 

Classroom: Classwork: 
• Aging simulation • Chapter 2. Assignment 2. 
• Collect journal 
• Share objects brought from Homework: 

home • Journal 3 

Visit 2: Volunteer Orientation Homework: 
• Journal 4 

Classroom: Classwork: 
• Rules, regulations, precautions • Chapter 3. Assignment 3. (Students need signature 

on assignment 3.) 

Homework: 
• Journal 5 

Classroom: Classwork: 
• Listening and interviewing • Chapter 4. Assignments 4 and . (Assignment 4 due 

techniques on \'isit 3.) 

Homework: 
• Journal 6 

\'isit 3: Begin regular visits, meeting Homework (due this session): 
every other week • A.ssignment 4 with teacher signature to show you 
Group ice-breaker have mastered interview techniques 

Classroom: Class,vork: 
• Finish chapter 4 • Review assignments 4 and 5 

• Begin making personality cards 
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Visit 4: Individual visits 
Students conduct interview 

* To accommodate the itinerant staff's visits, we 
shortened the nursing home visits to thirty min­
utes, spending the additional twenty minutes at a 
local fast-food restaurant for training on remain­
ing chapters. If you have access to students on a 
weekly basis, you can schedule lessons on the 
remaining chapters for those weeks between visits. 
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Homework: 
• Practice interview 
• Complete personality cards 

Classwork: 
• Discuss plans for interviews during future visits 

Homework: 
• Write up interview 
• Journal 7 
• Continue bi-weekly visits and journals, integrat-

ing remaining assignments between visits. 



Appendix C: 
Sample Invitation Letter 
Dear _________________ (student), 

Your teacher has recommended you for The Grandfriends Project. This is a commu­
nity service activity in which you are being asked to share your time and talents with 
senior citizens who would like to enjoy your company. Projects like this have been 
done in the past at various schools. Here at _________ School, our goal 
will be to study aging and then visit residents at the __________ _ 
(nursing home) at ____________________ (location). 

I think this can be a rich and satisfying experience, because you will learn a lot 
about yourself and make some new grandfriends at the same time. In the past, we 
have met some very interesting people. One man invited us to his place to see his col­
lection of bonsai trees, another time an older woman shared her favorite book with 
her student visitor. In another project, students brightened the lives of the older res­
idents when they brought in dogs from the local animal shelter. Some students play 
cards or bingo with residents, help wheel residents around, or even assist with feed­
ing. Most of the time, we just like to sit and talk, sharing our time and our company. 

We will visit residents at the ------- Nursing Home for about thirty 
minutes. This will leave enough time for a quick lunch at a local fast-food place to 
discuss our experiences and plan the next visit. 

The program will begin with four training sessions at our high school and include 
two get-acquainted visits at the ________ Nursing Home. You will need to 
fill out some forms for the center and also for the school. Our state requires a back­
ground check for volunteers. (Having an arrest record will not automatically exclude 
you from participating. Each case is determined individually.) 

Nursing home visits will take up both fifth and sixth periods, every other week. We 
are also exploring the option of granting a half credit for srudents who complete twen­
ty hours of service, finish written assignments, keep a journal, and write a final report 
about their experience. This project begins in the first semester and ends in May. 

The Grandfriends Project will emphasize good work habits, such as puncruality, 
professional appearance, teamwork, communication, and responsibility. \iVe have 
room for eight people in our school van. If we have more than eight, we will start a 
waiting list for alternates. 

Your first task is to talk this over with your teacher and your parents or guardians. 
Your teacher will then clear the way for you to attend fifth and sixth period every 
other week. Be sure to bring this paper and the attached forms with both sides com-
pleted and signed. At the first meeting, you'll get the forms for ______ _ 
Nursing Home. If you have any questions, please see me in Room __ , or leave a 
message in my mailbox in _______ . 

If you want to join the project, plan to show up at the first meeting with papers 
signed by your guardians and teacher. \Ve will meet at ------~ (place), 
during ___ period, on _______ (date). 

Sincerely, 

Project Coordinator, _______ School 
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Appendix D: 
Sample Elements in a Permission Form 
for Community-Based Learning 

(On school letterhead) 

Dear parents or guardians, 
Our school district is building partnerships with local individuals and businesses in 
our community to provide unique training opportunities for our students. If you 
would like your son/daughter to participate in a community-based learning experi­
ence, which involves travel off campus, please furnish information on the following 
items and return this form with your signature. 

Information you will need: 
• Student name 
• Birth date 
• School 
• Grade 
• Home address 
• Parent guardian name 
• Home phone 
• Parent guardian address 
• Work daytime phone 
• Updated information about any medical conditions or medications being taken 

by student 

Ask the parents or guardians to sign a permission 
statement: 

I hereby grant perm1ss1on for my son/daughter to participate m the 
community/school job training opportunities of the __________ School 
District for the school year __ . 

Parent or guardian signature ______________ _ 
Date ______ _ 
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Clarify insurance or liability options: 

Please read the following statement and provide your signature below. 
I understand that accident insurance is not a requirement for participation in the ______ School 

District's community-based training program. I recognize that in case of injury to my son/daughter, the 
cost of treatment is my responsibility and not that of the school district or community site. 

Please check one or more as it applies to you. 
[] I have insurance coverage for my son/daughter with 

Medical: _________ _ 
Policy Number: 

Dental: ___________ _ 

Policy Number: 

[ ] I accept full responsibility for the cost of treatment for any injury my child may suffer while partici-
pating in the school's program. 

[ ] I have purchased the school insurance program as outlined in the brochure included with this form. 

Parent or guardian signature~--------------
Date ~------
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Appendix E: 
Sample Photo Permission 
(011 school letterhead) 

Date 

Dear parent or guardian, 

F rorn time to time, the _____ School District desires pictures of students in 
our educational programs. It would benefit our program to have your permission to 
photograph or video tape and to identify your child for possihle use in school-relat­
ed activities. Thank you for your cooperation. 

Sincerely, 

Staff Memher's Signature 

Pl.EASE RE"ITR:-; TO YOUR CHILU'S TEACHER 

I give my permission for my son's/daughter's image and name to he used for school­
related activities. 

[ J Yes 
[]No 

Student's name 
(Please Print) 

Parent's signature 
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Appendix F: 
Mentor Profile 
This information will be shared with students and used to match grandfriends partners 

Interviewer ___________ _ 
Date _____ _ 
Grandfriend's name ____________ _ 
Pronunciation __________ _ 
Room/Address ____________________ _ 

1. \\There did you grow up? \\There did you go to school? 

2. Do you have any children or grandchildren? 
Yes_ No_ How many ____________________ _ 

3. Have you visited recently with school-age students? Yes_ No_ 
If yes, did you enjoy it? 

4. \Vhat are some of your favorite topics to talk about with young people? 

5. \\That do you do for fun at this point in your life? \\That are .some of your hobbies? 

6. Have you had many visitors recently? 

7. \\Then you leave the facility, what kinds of places do you like to visit? 

8. Would you like the students to know your age or when you were born' 
[] Yes, my age is __ . I was born in __________ . 
[ ] No, not at this time. 

9. \Vhat type of student would you be interested in being matched with? 
[ ] talkative [ ] shy 
[ ] self-assured [ ] someone who needs a good role model 
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10. Will you be able to meet for ____ minutes as often as every _____ _ 
Yes_ 
No_ 
Other_ I would like to meet with a partner. 

11. If you were to describe yourself in one or two sentences, what would you say? 
(If this seems difficult, ask for a favorite saying.) 

12. W'hen we visit, we plan to spend time with you play~ng games, talking, inter­
viewing you about your experiences, going for walks, and doing things together. 
We plan to come this often: ______________________ _ 
We will spend about this much time visiting: _______________ _ 
Are you willing to make a commitment to be available to meet with the students for 
approximately __ to _ . weeks? 
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Appendix G: 
Journal and Worksheet Tracking Sheet 

Length 5 (250 words) 4 (200 words) 3 (150 words) 2 (JOO words) 
Clarity of thought 5 4 3 2 
Depth, numher of examples 5 4 3 2 
Appearance ( typed or 
printed, spelling) 5 4 3 2 

Student name I 2 3 4 5 6 " 8 9 10 11 12 13 14 15 16 17 18 I 
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Appendix H: 
Roster for Tracking Grandfriends Partners 

Date _______ _ 

Page_ of_ 
Teacher _________ School _______ _ 

RESIDENT STUDENT(S) FOLLO\VUP 

Name 
Room/Address 

Special Needs or Interests 

Name 
Room/Address 

Special Needs or Interests 

Name 
Room/ Address 

Special Needs or Interests 

Name 
Room/ Address 

Special Needs or Interests 

Name 
Room/ Address 

Special Needs or Interests 

Narne 
Room/ Address 

Special Needs or Interests 
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Resources 

Other Books on Intergenerational 
Topics 

Things Weren't Always Like This, Jill Norris. 
Monterey, CA: Evan-Moor Educational 
Publishers, 1996. 

Though this book is written for elementary 
school children, the pictures comparing then and 
now are worth their weight in gold. 

Coming of Age: The Story of Our Century By Those 
Who've Lived It, Studs Terkel. New York: St. 
Martin's, 1995. 

This is a great book for older students, as well 
as for your own edification. As always, Terkel 
interviews exciting, animated older people with 
juicy stories. It successfully shows that elders still 
have contributions to make. 

Resources Devoted to 
Intergenerational Programming 

Generations United, 440 First St. N.W., Fourth 
Floor, Washington, DC 20001-2085. Web site: 
http://www.gu.org. 

Generations United (GU), focusing entirely 
on promoting intergenerational programs and 
policies, encompasses more than one hundred 
national, state, and local organizations interested 
in bringing older and younger community mem­
bers together. They provide an excellent print ref­
erence, networking opportunities, and training 
events. 

Companies Publishing about 
Volunteering or Aging 

Energize Inc., 5450 Wissalchkon Ave., Philadel­
phia, PA 19144. Phone (800) 395-9800. 

Energize is a publishing and consulting com­
pany providing assistance to organizations that 
utilize volunteers. Their list of publications for 
volunteer coordinators is particularly large. 

Bi-Folkal Productions, 809 Williamson St., 
Madison, WI 53703. Phone (800) 568-5357. 

Bi-Folkal Productions makes some of the 
finest kits available for people presenting pro­
grams to older people. The kits, designed to stim­
ulate conversation, stir memory, and help people 
connect, cover topics ranging from games, pets, 
work, and holidays to fashion, war, depression, 
music, and train rides. The kits come with sing­
along music, visual aids, sensory devices for sound 
and smell, slides, and instructor's manuals. 

Other Publications 

Creating Portfolios for Success in School, Work, and 
Life, Martin Kimeldorf. Minneapolis: Free Spirit, 
1994. 

Expanding Work Opportunities is a series of 
three miniature workbooks. Developed in 1990, 
the series helps yonng people explore and identify 
their talents in three different areas: 
• First Steps to Employability (Neighborhood 

employment, grades 6-9) 
• Working in Community Service (Volunteer ser­

vice, grades 7-12) 
• Working for Yourself (An introduction to entre­

preneurship, grades 9-12) 

The series helps students to assess their interests, 
communicate their skills, and investigate local 
opportunities where they can use their talents. 
These short workbooks can be used with special, 
at-risk, and mainstream students in a variety of 
classes: social studies, career education, and lan­
guage. Educational Design Inc., 345 Hudson St., 
New York, NY 10014. Phone (800) 221-9372. 

Work Place Jozn71a/ gives students a chance to 
examine the success of their job site through the 
process of journal writing, which encourages crit-
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ical observation and reflective thinking. Students 
involved in work experience, adult education, 
special education, and cooperative education are 
asked to analyze the success factors in their \Vork 
settings. In one lesson, students may be asked to 
describe the worker who gets along best with the 
boss and why, and then analyze what they have in 
common with this worker. EBSCO Curriculum 
Materials, Box 1943, Birmingham, AL 35201. 
Phone (800) 633-8623. 

Videos 
Roam Sv.:eet Home 
Produced and directed by Ellen Spiro, this film 
shows a nomadic subculture of older people who 
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retire from work but not from life. This movie 
blows apart the concept of rocking-chair retirees. 
Art Institute of Chicago, 112 S. Michigan Ave., 
Chicago, IL 60611-1676. Phone (312) 345-3550. 

Compassion. I Suppose 
This is a real find. An outstanding portrayal of the 
emotional and psychological difficulties associated 
with moving into a nursing home, this film makes 
an excellent introduction for chapter 1 and pro­
vides a balance to the frivolity of Roam Sv:eet 
Home. This video is not distributed through nor­
mal channels. It has been produced for Ross 
Laboratories by The Media Group of Columbus, 
Ohio 43216. 




