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"FASHION THERAPY" 

Ex-mentally ill female patients ready for 
discharge from Springfield (Md.) State Hospital 
are treated to a course of "fashion therapy" by 
a group of volunteers who are themselves specially 
prepared for their work by a commercial beauty 
course. The classes cover hair care, posture, gene
ral hygiene, clothing, and excersize, as well as 
the use of cosmetics. The hospital's superintendant 
sums up the value of these volunteers in these 
words: 11The place of fashion therapists as moti
vators and remotivators .... cannot be overestimated." 

----Reprinted from Rehabilitation Record, Harch
Ap r i 1 , 1969, 28. 

" No man is an island entire of itself, 
Every man is n piece of the continent, 

A part of the Mnin. 
If n clod be wnsl1ed away by the Sea, 

Europe is the less; 
As well as if n manor of thy friend's or 

of tl1i11e own were. 
Any 111nn' s death di111i11islzes me 

Becnuse l nm imwl·ucd i11 nw11ki11cf. 
And therefore never send to know 

For w/10111 tire bell tolls, 
lttollsfortl1ee." 

JOH.'! DO~NE 
162..,. 
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LET'S MEASURE UP! 

A Set of Criteria for Eva.luating a Volunteer Program 

R o b e r t B . M c C r e· e c h ~:c 

I. FOREWORD 

The Center for Continuing Education, North
eastern University, has long been interested in 
the need for developing a comprehensive set of 
standards for determining the effectiveness of a 
volunteer program. Such an evaluative criteria 
would be most helpful to agencies. 

The suggested checklist offered in this pam
phlet is designed to serve as a guide for any a~ency 
interested in taking stock of its volunteer program. 
The intent has been to keep it universal enough to 
apply to any volunteer program of any size at any 
stage of development and still serve as a worthwhile 
measuring stick. 

We are grateful to Elizabeth W. Cady of the 
Detroit Central Volunteer Bureau for providing the 
notes of the Reverend Robert N. Hinks, S. J., 
Assistant Professor of Social Work, University of 
Detroit, which served as principal resource material 
for The Whys And Wherefores of Evaluation. 

*Prof. Robert B. Mc Creech is Director, Institute 
for The Advancement of Human Services, Center for 
Continuing Education, Northeastern Uni versi t~/, 
Boston. 
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II. THE WHYS AND WHEREFORES OF EVALUATION 

The dictionary definition of evaluation as 
"a sense of value" is, in itself. not sufficient 
reason for using the word indiscriminately. In
volved in the concept of evaluation are the unanswer
ed questions of what a "value" is and why one 
evaluates at all. People who are too general in 
their use of terms are unable to evaluate properly 
because they cannot give a clear picture of what 
they are talking about. 

To determine the basic concept of evaluation 
it has to be related to what is good. "Good" is a 
value - a degree of worth which varies with the 
frame of reference, be this ethical or practical. 
Evaluation disassociated from the "good" of a thing 
only ends in going around in circles. 

The overtones acquired in everyday life con
dition us to losing sight of the original meaning 
of things. It is not enough to have a nice agency, 
an elaborate volunteer program, a detailed system 
of forms unless we understand how they are to be 
used. Disregard for the fundamental value of the 
good and the useful leads to the abuse of the 
agency, its funds and its volunteers. 

Thus it is absolutely necessary to know what 
a thing is for before we can use it properly. In 
attempting to evalua.te, we must not fool ourselves. 
We must listen to the truth; we must want to listen 
and we must want to change. 

Evaluation, then, includes listening to our 
critics, to -the people around us, to experts, to 
scientists, to volunteers - so that we ma¥ get the 
whole truth. We must know what is good in order 
to make the best of ourselves and of others. We 
must continually evaluate what we are doing in order 
to achieve the highest value in our work. 
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III. IMPORTANT POINTS IN A VOLUNTEER PROGRAM 

( for which evaluation criteria ha.ve been developed) 

ACCEPTANCE BY STA.FF 

... Does the volunteer program in your agency have 
the complete support. and approval of the 
administration? 

... Does the entire staff understand why volunteers 
are being used in the agency? 

... Are all staff members familiar with the wa:ys 
in which volunteers are being used and in 
what areas they will be working? 

... Is staff prepared as to what to expect of 
volunteers? 

... Do staff members realize what volunteers expect 
of them? 

... Are staff responsibilities in regard to the 
volunteer program clearly defined? 

... Is the staff time necessary for maintaining a 
volunteer program taken into consideration? 

RECRUITMENT 

... Do you know how and where your agency is going 
to use volunteers before you start to recruit? 

... Are you able to recruit the types of volunteers 
you need? 

... Do you make known your agency's volunteer needs 
through: 

brochures? radio & TV announcements? 
come and see tours? 
talk groups? 

newspa.per articles? 
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.•• Do you use a variety of sources for obtaining 
volunteers: 

your board members? neighborhood people? 
friends of your volunteers? Volunteer 
Bureau? 

... Have you tried using new volunteer potential 
as this becomes available: 

high school students? retirees? 
club groups? college students? 
employed men and vomen? 

••• Would you consider any adjustment of your 
program to accommodate: 

the hours that present d'1" volunteers have 
available? 
the particular services or akills that 
individuals or groups of volunteers may 
have to offer? 

INTERVIEWING AND PLACEMENT 

.•• Are prospective volunteers interviewed before 
they start work in your agency? 

••• Is the interviewer a specially designated and 
qualified member of the staff - or of the 
volunteer organization? 

••• Do you allow sufficient time and privacy for 
e. thorough, unhurried interview? 

••• Are your registration cards designed to furnish 
useful information? 

.•• Do you try to discover the volunteer's perti
cular capabilities, interests and experience -
and offer jobs that are commensurate with 
these? 
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... Are '~he volun' eer' s wishes - and a·.-ers::: c-ns -
as :,o placement p;i ven c:onsidera·;j on j n so 
far •as possible'? 

... 1£' the particular service a vo~un'"eer wishes 
to perform cannot be used, do ~cu offer a 
reasonable explanation and iry ';o substitute 
other services that are needed and may prJve 
equally interesting? 

... Have you dra,m up good clear job descriptions? 

... When volunteers are assigned to a specific job, 
do they know: 

what they are to do? 
when, where, to whom 

to report? 
how many hours they 

work? 

what additional trafoing 
is required? 

what equipment to bring? 

... Is the importance of continuity of service in 
situations where the volunteer is working 
directly with clients or patients stressed? 

... Do you discuss a termination date for a speci
fic assignment? 

... Do you leave a volunteer free to refuse an 
assignment in your agency? 

... A.re volunteers who cannot find the placement 
they want with you directed to another 
agency - or to the Volunteer Bureau? 

... Have you the ability to turn down a volunteer 
who is patently unsuitable? 

ORIENTATION AND TRAINING 

... Are time and personnel for the orienta~ion of 
volunteers included in planning for :,rour 
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.•• Do all ,,.·1)1-.mteers working in :{our agency under
stand why the jot they are doing is necessary 
and how it fits into the total agency picture? 

.•• Are they given a place to work and to keep their 
belongings? 

••• .Axe they introduced to staff members and volun
teers with whom they will be working? 

••• Do your volunteers know what is expected of 
them as to: 

perfurmance? 
appe&.ra.nce? 
behavior? 

confidentiality? 
attitude toward clients 

or patients? 

..• Can they cifferentiate between the role of the 
volur. ·: ::;,~ :.' o:.:nd that of staff? 

..• Have ~you :i:repared manuals or other 1i terature 
to help volunteers keep in mind the things 
they need to know? 

... Do you acquaj nt volunteers with the agency's 
total facilities and with the names of its 
various department heads? 

••. Are your volunteers sufficiently informed as 
to the agency's purpose, program and philoso
phy to discuss these intelligently with their 
families and friends? 

.•• Do you give the volunteer an opportunity to 
acquire the skills needed for a particular 
assignment through: 

formal training programs? 
consistent on the job training? 

•.. Have :. ,:;,.~ explored cornmuni ty resources for types 
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of training that your agency is unable to 
provide? 

... Do you keep the orientation process from be
coming static through: 

periodic volunteer meetings? 
invitations to pertinent workshops? 
discussion sessions? 
suggested reading material? 

SUPERVISION 

... Has your agency administration designated one 
person, staff member or volunteer, as the 
overall director of the volunteer program? 

... Is the chain of command in your volunteer 
program clearly established? 

... Do your volunteers know to whom they are immedi
ately responsible? 

to report to for work? 
to turn to for help and advice? 
to call when unable to be present? 

... Do they know when and where they can find their 
supervisor? 

... Is there always some experienced person avail
able to work with new volunteers and show 
them what to do? 

... Do you keep track of how volunteers are getting 
along in their jobs? 

through an adequate system of records? 
through personal conferences? 

... Do you let the volunteer who is doing well 
know that this is so? 
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•.. Is an attempt made to help the volunteer who 
is not doing well by building up interest, 
increasing skills, instilling confidence? 

..• Are the channels of connnunication always open 
between you and your volunteers? 

REASSIGNMENT 

••. Are your volunteers assigned to a specific job 
for a "trial period" at the end of which they 
m9¥ continue in the same job, be assigned to 
another or withdraw altogether? 

••• Do you recognize that misplacement m,zy-be the 
cause of unsatisfactory performance and try 
to give volunteers another opportunity to 
use their skills more productively? 

••• Are your volunteers given a chance to change 
from one type of service to another, to learn 
new skills, to assume positions of greater 
responsibility? 

.•• Do volunteers feel free to terminate their 
service with the agency after a reasonable 
length of time? 

••• Are volunteers told that they may return to the 
Volunteer Bureau or seek experience in another 
agency? 

••• Do you make sure that all volunteers, whether 
they resign after long term service or are 
released because they have not worked out, 
leave with a pleasant feeling toward the 
agency? 

.ASSIMILATION 

••• Do you make it evident in all possible ways 
that your volunteers are needed and wanted? 
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... Are they regarded as members of a partnership 
without whom the agency's program would be 
the poorer? 

... Are volunteers kept informed of agency news 
and any changes in agency program? 

... Do you invite your volunteers to take part in: 

general agency meetings? 
occasional staff meetings? 
anything the agency does as a whole? 

... Are they encouraged to make suggestions and do 
their ideas receive courteous attention? 

... Do your volunteers feel so much a. part of the 
agency that nothing short of absolute neces
sity will keep them away from the job? 

RECOGNITION 

... Do you feel it is important to most human beings 
to be told that their efforts are appreciated? 

... Does your agency make a point of saying "thank 
you" to its volunteers: 

informally and personally - on a day to day 
basis? 

formally and publicly - in the presence of 
fellow workers, staff, board members, 
clients or patients, family and friends? 

... Are the volunteers in your agency identified 
in any way while on the job by: 

badges? uniforms? 

- so that clients or patients, as well as staff, 
may know who they are and why they are there? 
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•.• Are you familiar with the Certificates of 
Appreciations that a.re available through 
your local Volunteer Bureau? 

••• Have you developed your own system of awards? 

certificates? 
pins? 

stripes? 
plaques? 

••• Is any of your agency's publicity devoted to 
telling the story of your volunteers' 
achievements? 
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IV. APPENDIX A 

VOLUNTEERS - - HOW DO YOU USE THEM? 

Today's volunteers come in a wide assortment 
of ages, capabilities and times available. Find
ing worthwhile outlets for their offers of service 
often requires a. good deal of thought and effort 
on the part of an agency staff. A few examples 
of the more imaginative ways in which this challenge 
has been met in Boston and elsewhere may suggest 
how volunteers of various types can enrich and 
extend your agency's program. 

HOUSEWIVES 

Women with an hour or two to spa.re make 
weekly or bi-weekly shopping trips for 
the blind, for senior citizens in homes, 
for mental patients. 

Selected volunteers assist with Special 
Education classes in public schools. 

Trained speech therapist works with a pre
school group of severely retarded children. 

Ama.teur gardeners help emotionally disturbed 
children with garden therapy in a state 
mental hospital. 

Volunteer tutors tea.ch bed-ridden patients 
of foreign birth to read English. 

Occupationai Therapy Volunteer Assistants, 
after 40 hours of training, assist regis
tered therapists in hospitals, rehabilita
tion centers, home care. 

Untrained volunteers learn to help with 
physical therapy in the geriatrics depart
ment.of a. hospital for the chronjcelly ill. 

- 11 -



Volunteers made a permanent contribution to 
the state archives by documenting and 
photographing all buildings of historical 
interest in their city. 

Women without specialized background were 
trained by a family welfare agency to 
interview applicants for Christmas relief. 

BUSINESS WOMEN 

MEN 

Office worker writes up all case histories 
for a speech clinic - a process which 
brings the volunteer in touch with actual 
speech. cases. 

Free lance commercial artist assists an 
agency's publicity director with layouts, 
illustration of pamphlets, promotional 
posters. 

Business women act as evening receptionists 
in a case work agency, at a Boys' Club. 

Secretaries spend one evening a week as 
"big sisters" in cottage at boys' home. 

Clerical workers from industry help on 
Saturdays with recreation in Children's 
HospiteJ.. 

Men help e.s volunteer hospital aides in 
emergency rooms of city hospitals. 

Printer by trade instructs teenage boys in 
a community living project how to operate 
a printing press and publish their own 
newspE'per. 

Male volunteers take boys from a children's 
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home on weekend outings. 

Attorney volunteers as a feature writer for 
the Volunteer Bureau. 

RETIREES 

Former civil engineer, in his 80's, main
tains the technicaJ_ library in a Boy's 
Club. 

Senior citizen, a woman, fills in at local 
Civil Defense Office when paid secretary 
is out - answers all usual inquiries, 
interviews new CD volunteers. 

Retired gardener has won national recogni
tion for his work as a Friendly Visitor. 

Women of retirement age man the reception 
desk in a hospi tai outpatient department. 

CapitaJ_izing on his hobby, a retired 
industriaJ_ worker made therapeutic toys 
from donated lumber for handicapped 
children in orthopedic clinic. 

Both men and women senior citizens serve as 
volunteer drivers for ill and handicapped 
outpatients who have no other means of 
transportation. 

An accountant is now a Hospital Library 
Aide. He gives out books and does ac
counts for the Gift Shop. 

An English Professor is a Braille Trans
criber. He taught schoo] for 30 years. 

A High School Principal is now a Clinic 
Aide, he works in infant welfare clinics 
and keeps records. 
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A Labor Relations Expert is a weekly reader 
to a blind vocational counselor, helping 
him keep up his professional literature. 

A Mailroder Clerk - 43 years at Sears Roebuck 
- became a neighborhood visitor, visiting 
shut-ins. 

A Musician became a friendly visitor, visit
ing lonely people for Public Welfare. 

A Patent Lawyer became a Travel Aide in a 
Greyhound Bus Station, he helps one day a 
week with troubled passengers. 

A Plant Mane.ger became a Train Aide to newly 
blinded persons preparing for return to 
industry. 

A volunteer in his late 80's, a former Social 
Worker. volunteers five da;ys a week 8:30 -
4:30 to keep 4000 names up to dat~. 

A retired Police Stenographer is in charge 
of evening and week-end volunteers for 
Servicemen's Lounges. 

COLLEGE STUDENTS 

Students majoring in Sociology from local 
University work as group leaders for 
delinquent youths. 

In one community college students undertook 
a house to house survey of possible blood 
donors in time of disaster. 

University students participate in a Big 
Brother - Big Sister project for boys and 
girls e.ged 5 to 8 in a children's home. 

Students volunteer as research assistants 
in medical laboratories. 
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On-campus Volunteer Bureau, operated 
entirely by university students, inter
views, refers and follows up volunteers 
from the student body and faculty. 

HIGH SCHOOL STUDENTS 

Boys and girls (14 years and over) assist 
public recreation summer programs in story 
telling, story play, puppetry, swimming, 
sand box activities. 

Under guidance from their own school counsel
ors, junior and senior high school students 
are trained for volunte&r work with child
ren in after school neighborhoot recreation 
programs. 

Girls (age 16 And up) weigh and measure well 
babies in a clinic during vacation. 

Junior Hospital Aides and C..,ndy Stripers 
(primarily girls, minimum age usually 15) 
work directly with patients in escort 
service, flower service, pharmacy rounds, 
tray service, pediatrics, recreational 
therapy, occupational therapy, gift cart, 
library cart - as well as in auxiliary 
jobs such as central supply, business 
office, medical records, diet office, in
formation desk, reception desk, messenger 
service, X-ray filing (where some hospi
tals use volunteers of 14 or 15) 

Boys are welcomed as volunteers in men's 
wards in hospitals. 

Boys assist in hospi ta.l pharmacies counting 
out pills, in certain laboratory jobs, in 
caring for experimental animals. 

Boys and girls (some at age 13) volunteer in 
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homes for the aging - visiting, writing 
letters, reading, escorting, pushing 
wheel chairs, combing hair, manicuring. 

High School students serve at Children's 
Museums in the afternoons and on Saturdays 
as Director's Assistants and receptionists. 

ADULT GROUPS 

Insurance Women's Group, in a successful 
pilot project, adopted an aged couple -
combining actual friendly visiting with 
some financial. support for gifts and 
special services. 

Branch of the National Secretaries' Associa
tion :furnishes a shorthand teacher for a 
period of 3 months to a home for unwed 
mothers. 

Personnel and Management Association con
ducts a Social Problems class twice a year 
for patients about to be discharged from 
a U.S. Public Service Hospital. 

Women's Group conducts a playschool for pre
school children in a children's home. 

Sorority takes children from a nursery for 
handicapped on regular monthly outings. 

Men's Group stopped up a stream to make a 
swimming pool for an institution. 

Jaycees Group provides volunteer games room 
supervisors for a boys' recreation program 
on e monthly be.sis. 

Groups adopt visiting teacher and supply her 
with unbudgeted financial and material needs 
for the children under her care. 
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Groups adopt wards in general as well as in 
mental hospitals and sometimes take on an 
entire nursing home. 

Church Circle took out enough material to 
sew 100 children's hospital gowns. 

Ladies Auxiliary collects salvage materials 
to supply senior citizens on low income 
with a project making pillows and afghans 
for other oldsters in hospi ta.ls. 

TEENAGE GROUPS 

Girl Scout Troop takes over a "music evening" 
once a week in a home for the aging - put 
on request recordings, play piano for group 
singing. 

Church affiliated group of high school sen
iors has taken on a "Books-to-Shut-Ins" 
program - working in tea.ms of 2 they check 
each evening after school to see what 
books need to be delivered and picked up. 

Teenage Group goes to a children's home each 
Sunday to play with the children and 
relieve the housemother; while a. junior 
sorority group assists each Saturday with 
games and crafts in a residence school for 
deaf children. 

Organized Teenage Groups under responsible 
adult leadership help on a regular basis 
with registration for Salk Vaccine lnnocu
lation Programs. 

Boys' Groups wax and polish floors in insti
tutions or take care of the yard work for 
an agency during the summer months. 

Y-Teen Group made holiday posters for the 
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pa"Lients' dining room at a state hospital·. 

High School Group hemmed diapers for laye~tes 
given out by the Welfare Department. 
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THE: CHANGING ROLE OF VOLUNTEERS 
IN A RESIDENTIAL FACILITY FOR THE 

MENTALLY RETARDED 

Roland H. Ludtke':' 
and 

Alberta Elliott '~* 

ABSTRACT 

This paper discusses a new project imple
mented at Austin State School (Texas) directed 
toward using volunteers as extensions of profes
sional steff. The recruitment, orientation, 
training and supervision of volunteers in many 
areas as well as reactions of participants gives 
evidence to the fact that this mey-be the answer 
to the manpower shortage in State supported in
stitutions. It has been observed that along with 
the training of the volunteers by staff more 
effective communication has been achieved between 
departments within the institution, and residents 
have reaped many beneficial services.*** 

*Mr. Ludtke is Director, Volunteer R~search and 
Training Project, Austin State School, Austin, 
Texas. 
**Mrs. Elliott is Project Analyst, Volunteer 
Research and Training Project, Austin State School, 
Austin, Texas. 
***Acknowledgements are due to Victor Hinojosa, 
M.D., former Director, who implemented the original 
Project. 
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The Austin State School 

The Austin State School was founded in 1917 
expressly for the care of the mentally retarded 
and was the first such State residential fa.cili ty 
to be established in Texas. Since the institution 
was founded and up to the present time, the pop
ulation, facilities and programs have substantia:::..ly 
increased. The Austin State School is one of seven 
special schools administered by the Texas Depart
ment of Mentel HPalth and Mental Retardation. 
(Two additional special schools are presently be
ing constructed in Corpus Christi and Lubbock.) 

The population in terms of enrollment is 
approximately 2300 residents who are housed in 33 
dormitories located on two campuses. The School 
accepts Texas applicants of all races, male and 
female, all levels of retardation, all ages except 
ambulatory applicants below the age of six months 
from 39 counties located in South Central and 
Southeastern portions of the State. 

The Project 

7he School now has in operation eight fed
erally funded grants which contribute significant
ly t ow13rd improvement of ins ti tutiona.l programs. 
)n~ of these is the Volunteer Research and Train
ing Project titled. "The Use of Volunteers as 
Tre.iners of ?et!lrded Children. 11 This Project was 
f\mded for a three year period by a National 
Institute of Health, Title V Grant and implemented 
in 1'-iarch 1966. The staff consists of a director 
and e project analyst. It is unique in that it 
is the only known project of its kind operated 
by a State institution. Well-trained professional 
staff within the institution function as tr8.iners 
pnd consultants to lay persons who ere charged 
with implementation of treatment and training 
programs. Both professional and sub-professional 
staff teach volunteers to perform needed services 
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in selected program areas. For example, a staff 
psychologist teaches a volunteer how to administer 
basic psychological tests, a social worker trains 
a volunteer to function as an aide in social work 
or a teacher trains a volunteer to work with res
idents in the classroom as a teacher's aide. Also, 
there are some volunteers who have become suf
ficiently proficient in certain areas that they 
inturn teach other volunteers. An example of this 
would be in teaching the techniques of programmed 
instruction to another volunteer. 

Prior to the implementation of this project, 
volunteers generally limited their services to 
residents as friendly visitors on and off campus 
of the institution. They took them shopping, 
donated clothing, gifts, goodies and made available 
many other valuable services. These needed types 
of services are increasing and continue to be 
provided by volunteers who contribute their time, 
talent and money; however, they do so under a 
less structured program and consistent time 
schedule than is necessary for volunteers involved 
with the Project. 

Why Such A Project: 

It is a recognized fact that there exists 
today a shortage of professional manpower in many 
fields, especially in the area of mental retar
dation. It appears that the current rate of 
training professionals in the field of mentai 
retardation will not satisfy the growing need 
(President's Panel on M.R., 1962). Based on this 
probable shortage, it is apparent that profession
als must change their roles of functioning. 
Rather than provide limited direct services to 
the many institutionalized retarded, it was re
commended in the volunteer training grant propo
sal that professionals serve in the capacity of 
consultants and trainers to sub-professional 
staff and volunteers. The use of professional 
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staff in this manner was put into effect by the 
Volunteer Project and has resulted in a signifi
cant increase of direct services to residents by 
volunteers. Volunteers are now more closely 
associated with professional staff and are j_nvol
ved to a greater extent with meaningful and re
sponsible types of work. The volunteers seem to 
be highly motivated end the professional staff (as 
well as other staff) is very much aware of the 
valuable services trained volunteers offer. This 
is evidenced by their echos of praise and appre
ciation and their increasing requests for addi
tional volunteer assistance. 

Volunteers as Extensions of Professional Staff 

This project, during its period of operation, 
has successfully demonstrated its chief goal that 
selected volunteers can function as extensions of 
professional staff. This goal became a reality 
through the wholehearted efforts of the project, 
institutional and volunteer services staff, the 
volunteer services council and strong support of 
the administration. 

An effective program such as this Project 
requires the following: 

1. a public relations approach that will 
enable the Project to ·obtain qualified vol
unteer prospects, 
2. effective screening of volunteer 
applicants, 
3- carefully planned programs structured 
toward developing interest on the part of 
all involved staff in the training of vol
unteers, 
4. opportunities for volunteers to receive 
continuous training, 
5. effective communication with both volun
teers end ste.ff, 
6. consistent coordination and follow-up. 
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Dissemination of information concerning the 
Volunteer Training Project initially was accom
plished through speaking engagements to civic, 
educational and religious organizations within 
the community. The newspaper, television and radio 
media were used for interpretation of the aims and 
purposes of the Project. It appears now after 
nearly three years of operation that the most sig
nificant communications media is by word-of-mouth 
from experienced volunteers who share their ex
periences with others in the community. 

For the most part the School's Volunteer 
Services Department conducts the initial screen
ing interview with the prospective applicant and 
in turn refers those selected to the Project. 
Volunteers are assigned to specific training pro
grams based on their interests and ability after 
completion of an application form and interview 
with the Project staff. 

Since the implementation of this grant in 
1966 and up to the present, 375 volunteers have 
been trained to work directly with residents as 
extensions of the institution's professional 
staff. 

Training of Volunteers 

Provision is made for all volunteers to re
ceive on-the-job training and supervision in pro
grams concerned with direct services to the resi
dent. Volunteers also are afforded the opportunity 
to participate in special curricula made available 
by the School's Department of Inservice Training. 
Some of the workshops are conducted primarily for 
volunteers; others are planned for employees, but 
volunteers a.re also invited and do attend when 
applicable. 

During the initial phase of this Project's 
operation, workshops or training sessions for 
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volunteers were conducted in speech therapy, 
programmed instruction, working wj_th atYJ)ical 
children, basic psychological testing and orien
tation in mental retardation. As the project 
progressed and new volunteers were recruited, 
new areas of service were explored. If these 
A.reas seemed feasible, programs were initiated 
and volunteers were provided the necessary train
ing to equip them to work effectively in their 
assignments. 

The staff of several departments is invol
ved in the training of volunteers. These include 
the following: Departments of Inservice Educa
tion, Psychology, Social Service, Academic School, 
Physical Education, Physical Therapy and Recrea
tion. Also knowledgeable staff from outside the 
institution has participated in several workshops 
involved in training of volunteers. Staff mem
bers from the Texas Schools for the Blind and 
Deaf and The University of Texas Department of 
Special Education have participated and shared 
valuable information in their specialized fields. 
This special training has proven to be most help
ful to those volunteers involved in treatment and 
training programs for handicapped residents. A 
great deal of emphasis on adequate training of 
volunteers was given during the early stages of 
this Project and continues to be an important 
concern. The Project staff, supported by Adminis
tration, stressed to other institutional staff 
members the importance of pr0viding volunteers 
a meaningful on-going training program. Effec
tive communication, both verbally and written, 
between the Project staff, professional and 
other institutional staff is essential in order 
to make progress. This was especially true dur
ing the early development of the Project. 

Training, es provided by the professional 
staff, hAs helped volunteers to (1) reach learning 
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objectives necessary to perform tasks expected 
of them in their work assignments, (2) understand 
the philosophy, purpose of the Project and its 
goals and objectives, and (3) develop a self
concept as being a part of the program and the 
institution. 

The Programs 

A brief summary of the program areas in 
which trained volunteers serve as aides or in
structors is described below: 

(1) Trainipg ~ Blind Retardates -- Vol
unteers instruct residents on a one-to-one basis 
or in groups of two or three. The major respon
sibilities in working with blind residents are 
to: establish a friendly relationship, encourage 
them to become more independent, assist them in 
orientation and mobility training and stimulate 
their senses of touch, smell, taste and hearing. 

(2) Social Work Aide -- Volunteers, under 
the guidance of a"soc'i'alworker on the staff, 
learn to answer routine correspondence regarding 
the resident's welfare within the institution, 
conduct tours for parents, visit residents in their 
dormitories and review folders for follow-up 
services on residents. 

(3) Instruction to Deaf Retardates -- Deaf 
residents are taught bytra:inedvolunteers the 
basic sign language, lip reading, hand signs using 
picture or object illustrations and appropriate 
social behavior. As with the blind, the deaf are 
taught on a one-to-one basis and in small groups. 

(4) Psychological Testing -- Volunteers, 
serving as assistants to staff psychologists, 
learn to administer basic psychological tests such 
as the Peabody Picture Vocabulary, Vineland, 
Bender and Wechsler Intelligence Scale for Children. 
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The sta.ff monitors the psychological reports and 
teaches the volunteer the proper way to compose 
reports and administer tests. 

(5) Cl8sses in Grooming -- Instruction to 
residents in acceptable dress, manners, care of 
face, hair, nails as well as appropriate behavior 
is provided by volunteers in a classroom setting 
under the guidance of a teacher on the staff. 
Both ma.le and female residents are included in 
this training program. 

(6) Operant Conditioning -- Techniques of 
behavior shaping a.re taught selected volunteers 
interested in this type of work by a training 
specialist in the Inservice Training Department. 
The volunteer inturn trains small groups of young 
severely retarded children in using the 11potty 11

, 

correct eating habits and other self-help skills 
through the use of positive reinforcements and 
rewards. 

(7) Arts and Crafts -- Demonstration and 
simple directions for helping residents construct 
objects of a.rt are provided by volunteers. The 
purpose of this activity is to motivate small 
groups of residents to work with their hands as 
well as provide a source of enjoyment in this 
form of therapy. 

(8) Teachers' Aide -- The purpose of this 
activity is to permit qualified volunteers to 
serve as extensions or assistants to the teacher 
in a classroom setting. The volunteer helps the 
teacher instruct preschool, trainable and educable 
residents. With the help of volunteers more stu
dents a.re reached and receive closer attention. 

(9) Music Therapy -- Volunteers, who are 
interested and enjoy music, work with young child
ren in small groups or individually if needed in 
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~hythm band ~nd other music relpted activities. 
Tr~ining for volunteers i~ provided by a staff 
psychologist knowledgeable in Music Therapy. 

(10) Progranmed Instruction -- Instruction 
to certain residents using programmed materials 
is provided by trained volunteers on a one-to-
one basis. "The basic idea is that the most effi
cient, pleasant and permanent learning occurs 
when the student proceeds through a course by a 
large number of small, ee.sy-to-t&k.e steps." 
(Teaching Materials Corporation, Division of 
Grolier Incorporated) This particular program is 
being successfully used to teach older residents 
who have not been in academic school or have been 
dropped from special education classes. 

(11) ReIOOtivation -- The primary purpose 
of this program is to provide stimulating activi
ties to older residents so that they might live 
more meaningful lives in an institution. The 
aim is to expose them to the world outside through 
group discussions on topics of interest, pantomin
ing, simple acting, singing, games, etc. Volun
teers bring the outer world into the institution 
on a different basis, and the residents are the 
recipients of the much needed stimulation, warmth, 
understanding and personal interest. 

(12) Physical Therapy -- The purpose of 
physical therapy is to help handicapped residents 
correct or reduce their physical problem by ap
plication of various treatment techniques. The 
Physical Therapy Center staff trains volunteers 
to perform in certain areas of treatment under 
their guidance. This particular program has proved 
to be a popular area for high school and college 
students, especially during the summer months. 

(13) Speech Therapy -- Volunteers work under 
the supervision of a speech therapist and help 
residents to improve or correct their speech 
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problems. This is a newly developed area for 
volunteers but appears to be a feasible type of 
service for volunteers, especially college stu
dents in the speech therapy field. 

(14) Sheltered Workshop Operation -- This 
is a newly developed rehabilitation program within 
the institution. Plans are established for volun
teers to serve as assistants to instruct small 
groups of residents in molding, painting, furni
ture refinishing and other creative types of work. 
Volunteers will assist in supervising residents 
involved in contract work such as assembling parts 
of products, sanding and finishing articles of 
wood, etc. It is felt that as this program unfolds, 
volunteers can provide a valuable service. 

(15) Physical Education -- The objectives 
of this program are to develop motor coordination, 
improve physical fitness and to provide enjoyment 
for the residents. Young volunteers seem most 
enthusiastic a.bout this program, and reports from 
the physical education staff indicate they have 
performed very effectively. It appears that young 
people confide and trust other young people, and 
as a result of this, high school and college stu
dents can break through barriers to obtain rapport, 
friendship and produce participation of the 
residents in physical education activities. 

The table below summarizes the contributions 
of volunteers during the past fiscal year. In 
comparing the previous years of operation, each 
year reflects an increase of programs, volunteers 
and number of hours of service contributed. Dur
ing the fiscal year ending August 31, 1966, 42 
volunteers contributed 4,508 hours of service; 
146 volunteers contributed 7,129 hours in 1967; 
for the same fiscal year period in 1968, as re
flected in the table, 203 volunteers contributed 
9,874 hours. 
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Program Number of 
Volunteers 

Aides to Teachers 

Arts and Crafts 

Case Aides 

Instruction to Blind 

Instruction to Deaf 

Instruction in Grooming 

Instruction of Pretr&inables 

Motivation 

Music Therapy 

Operant Conditioning 

Physical Education 

Physical Therapy 

Programmed Instruction 

Psychological Testing 

Recreation 

Speech Therapy 

Social Work 

TOTAL: 17 
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32 

10 

12 

11 

11 

4 

4 

4 

7 

7 

19 

38 

25 

20 

3 

2 

4 

203 

Number of 
Hours 
Corltributed 

750 

183 

400 

353 

545 

129 

40 

194 

194 

373 

1499 

1558 

1533 

1827 

74 



Highlights 

During the summer of 1968, one of the volun
teers, a retired person, produced an 8 mm color 
movie with sound depicting the services provided 
by volunteers in the various programs. This is a 
very good film in that it vividly tells the story 
of how volunteers help residents in many ways. 
Also, it is the work of a volunteer who conveys 
the message in his own way and not commercially. 
The film will be most helpful in orienting the 
public, volunteers, staff and prospective candi
dates for volunteer services. 

A special program of the Youth Service Corps 
sponsored by the American Lutheran Church provided 
volunteers to the Austin State School during the 
summers of 1966 and 1967. The Youth Service Corps 
consists of high school graduates, juniors, seni
ors and college students from Lutheran and other 
denominations who are interested in serving others 
in need. During ten weeks of the summer in 1966, 
ten young women, ages 16 to 19, served as volun
teers. These dedicated girls came from Iowa, 
Colorado, Kansas and Texas. Eight were Lutheran 
and two were members of other denominations. 
Again, in the summer of 1967, 5 Youth Corps young 
men from Texas and Louisiana served most enthusi
astically as volunteers to our residents. This 
particular program proved to be a very fruitful 
experience which greatly benefited both volunteers 
and residents. Plans are presently underway for 
an even greater Youth Corps volunteer program 
beginning in June 1969. 

Since the Project was implemented and up to 
the present time, forty-five student volunteers 
have changed their majors from other areas of 
academic interests to fields of study related to 
mental retardation. 
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Responses, both verbal and written, as to 
the value of the Volunteer Project have come from 
volunteers, residents, staff and others. The 
following excerpts of statements by volunteers 
reflect the many mutual benefits: 

"Tommie was not a pretty picture to look at. 
Her head was shaven because of sores making her 
protruding ears look even worse. She had a con
stant runny nose and small slits for eyes. Her 
movement was very slow and she wasn't toilet 
trained, nor could she talk. Tommie was no big
ger than a. three year old, yet she had reached 
the age of fourteen years. She was never taken 
outside by volunteers because of her undesirable 
looks. One morning I finally had the courage to 
piik her up and hold her on my lap. When she took 
my hands in hers and slowly pulled my &ml$ around 
her, I took a new look at myself. I was realizing 
what it was to give love to the unlovely. I 
rocked her in the rocking chair until I saw a 
big tear form in her eye and quietly roll down 
her cheeck. No crying, no noise, just a tear." 

"To walk, Linda needed a leg brace • I have 
a strong determination, and I wanted to see that 
child walk. My aim was to see each person on 
that unit who could do something about promoting 
her brace. 

"With the use of a mirror Linda has learned 
to imitate me and say a few words." 

"My first reaction towards them (residents) 
was that I would never be able to help them, 
having never worked with the blind (retarded) be
fore. But after getting to know them, I found it 
very easy to work with them. I found that what 
they needed most was love and attention. I made 
a completely new world for them so that they could 
also know happiness that I know. No longer did 
they just sit in the unit doing nothing. 
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!'To tear:.:h Ronnie how to swing, I sat him on 
my lap, wrapped his legs around mine, letting him 
feel the movements of my legs pushing the swing. 
After a week or so, he was able to swing by him
self. 

?'Ronnie is not potty trained at all. He 
would just go any ol' time, no matter where or 
what we were doing. To train him, I would sit him 
on the potty every hour for ten minutes. 

"While working with the children we attended 
a Child Behavior Modification class. Here we 
learned how to work with the children. We learned 
all about positive reinforcement which is reward
ing responses which are steps toward progress in 
learning the desired behavior. At first I just 
tried using this (token reinforcement) on Ronnie 
to get him to clap his hands on command. He has 
learned to de this very well. Now I am working 
on him to come to me when I call his name, this 
being very ha.rd for him because he is blind. 

"I have grown to love these little boys very 
much, and I feel that they are my own. I feel 
that they know the world is no longer a noisy room 
with four walls where they just eat and sleep. 
Now they know what a flower is, the sweetness of 
its smell, the rough feel of the bark on the side 
of a tree and the singing of the birds. They 
know how it feels to stand out in the rain, beat
ing softly against their skin, smelling the fresh 
air. They have learned many things, and I have 
learned much from t:iem. I have learned to have 
patience, to take~ responsibilities as they 
come to me. To know and to do my duties well. 
Being a volunteer this summerhas truly shown me 
what I want out of life. It has helped me to 
decide what my career shall be. 

"I will never forget the happy laughter of 
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Ronnie's voice ringing through the air. Nor shall 
I forget Billy's tight ann around my head, return
ing the love I have given him. It brings sadness 
to my heart and tears to my eyes to know that soon 
I will have to leave them and return home. But 
some day after I have finished college and have 
acquired the skill of teaching the blind, I will 
return to them for alW'-Ys." 

"I can't work vi th these ki Pf I wouldn.' t 
know what to do f'or them were my first impressions 
~en I was asked to apply for the Youth Corps. 
But now I know that I wouldn't e~change place11 
vi.th anyone this awmner. This has been the beat 
summer I have ever spent. It lras not only taught 
me about this type of chil~, but I have been 
taught two other things I didn't even know I bad 
-- patience and endurance. 

"At the first of the summer I was full of 
pity for these children, especially Irma. Besides 
being retarded,· she is blind and has cerebral . 
palsy. When I first started working vi th Irma 
she could hardly walk. I had a talk with her 
teacher, and he suggested several things I could 
help her with. Now we :take daily walks and she 
doesn't have to cling to my arm. She walks down 
the sidewalk with her head up and with a smile 
on her face. She has discovered that people's 
arms swing back and forth when they walk; that 
roses smell wonderful and that there are other 
students in the School other than the girls in 
her donn. Teaching Irma to walk correctly was 
fairly easy, but teaching her to. climb stairs was 
a different story. I tried everything I could 
think of to teach her, but nothing seemed to work. 
One day we heard a lecture on using 'positive 
reinforcement' to teach retarded children and so 

·r decided to try it. And you know what? it 
worked! But I must warn you -- teaching retarded 
children is not a 'bed of roses' . There are many 
days when nothing will happen. Weeks may go by 
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where no progress can be seen. On these days you 
will feel very despondent and disappointed, but 
when success comes, it COMES! Every time I see 
some little thing I have taught my girls I feel 
like a million dollars. I feel like a new person, 
because I have done some little thing that will 
help my girls live better lives. 

"Working with retarded children this past 
summer has given me a new insight into mental re
tardation. It will no longer be a dirty word to 
me. I have found my answer of what to be. Because 
of my experiences this past summer I have decided 
to go into Special Education." 

"Each day I would take Donald for a walk. 
He was thrilled to hear cheery voices of birds 
and smell the fragrance of roses. To help him cope 
with his blindness, I began trying to teach him to 
distinguish objects by feeling them. 

"It took days before Peter would not cringe 
when I walked into the room. Then one day he 
took my hand in his and lead me into the bedroom 
with him. 

"Seventy-five little boys taught me a lesson 
I shall never forget. It is this miracle of love 
-- the thought of loosing myself to the needs of 
others -- that transformed a ten week summer job 
into one of the most meaningful experiences of my 
life." 

"I was heartened when a girl in a wheelchair 
participated for the first time. She could hardly 
get her hands together. She said, 'Mamie, I clap. ' " 

Similar responses have been related by many 
of the volunteers involved with the Project. The 
above quoted statements seem to reflect a general 
concensus of all the dedicated people who have 
contributed their valuable services in the area 

- 34 -



of volunteering at Austin State School. 

Conclusions 

This paper has attempted to sunnnarize the 
experiences, activities and achievements of a 
three year federally funded grant. The purpose 
was to demonstrate that volunteers, through train
ing, can function as extensions of the professional 
staff in a state residential facility for mentally 
retarded. It is the opinion of the project staff 
that this goal can be attained if concentrated ef
forts are put forth by those involved a.long with 
the strong support and cooperation of the adminis
tration. 

No doubt there are many factors that have 
contributed to the success of this Project. The 
following guidelines in working with volunteers 
(probably not an innovation to the experienced vol
unteer services staff) are believed to have merit: 

If a volunteer is expected to perform effec-
tively in his assignment, he should have --

1. an acceptance that what he is doing has 
a real purpose and contributes to the welfare 
of those being served. 

2. a sense of belonging -- a feeling that 
he is honestly needed in the area he is. 
working and is considered a member of the 
teem. 

3. an opportunity to express his ideas for 
new and improved programs. 

4. job responsibilities assigned according 
to his capability and interest. 

5. a clear understanding of what is expected 
of him, limitations of his work and accepted 

- 35 -



practices of the institutions. 

6. recognition through award programs and 
offered simple expressions of appreciation 
(pointing out specific things volunteers have 
accomplished in working with individuals or 
groups.) 

7. assurance that goals and objectives of 
programs are attainable or are worth trying 
to determine if feasible. 

8. free access to volunteer staff, as needed, 
for conferences. 

9. challenging assignments to motivate and 
maintain his interest. 

The previously described programs provide 
specific types of professional treatment and train
ing for the residents. The emphasis has been to 
discover and utilize talents and skills of volun
teers and to direct these abilities into the appro
priate program areas. This philosophy has served 
a dual purpose; volunteers find their services more 
meaningful and residents receive the benefits of 
more professionally oriented types of services. 
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