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A 
merica i in transitior2. We are learning 
that working wgether is better for both 
individual growth and for becoming a 

more productive societ}. In a sen e, we are 
redi~covering our roots-a democracy dependem 
on the power that comes from people 
panicipating with each other in making a better 
)ire for all. 

. 
This transformation is evident in different 
egment or our society. In the business 

community, the industrial model or authoritative 
managemelll under which workers performed 
discrete a signed skills is giving wa} to 
collaborative workplaces. Employees more and 
more are being asked to make decisions_ together; 
to be re ponsible together for quality; and to sec 
"the whole picture;" nut just a narrow piece or it. 

chools, too, arc changing. Realizing the) cannot 
meet all the challenges or improving education 
alone. educaton, are reaching out LO establish 
partnerships with other institution , agencies. ~nd 
community resources. Schools are striving LO 

create cooperative learning environments and 
implement insti-uctional methods that will foste1· 
skills and abilities to think criticallr and creatively; 
to be rcOeetive an·c1 flexible; and to make ethical 

judgemems and act and follow through on them. 

In recent years most or the partnerships between 
schools and communities have focused on 
irnpru,·ing the services'provided to }'Ollth such as 
social and health services or increasing the 



• 

number of adult \'Olunteers providing servic~s to 

tuclents. \\'hile the e partnerships have merit, 
they do little to cle\'elop new structures for 
improved learning that in,·ol\'e students, teachers, 
administrators, and communit)' members in the 
eel ucatjonal process. In order to creme the 
learning environments necessar) LO improve 
student learning and foster desired skills and 
abilitic ; new partnership!> must be formed that 
will help tramtorm chools and communities into 
place of learning and positive development for 
all youth. 
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SERVICE-LEARNl'IG-

A METHOD OF 

TEAC.IIING AND 

LEARNING TIIAT 

COMHINES ACADEMIC 

WORK WI flt SERVICF 

AND SOCIAL ACTION. 

0011'(, TIIROU(.11 A 

CU.AR Al'PLICA rt ON 

OF SKILL.'i•AND 

KNOWLEDGE WIIILE 

lllLPING TO MEET 

NEED~ IN TJ IE SCIIOOL 

OR GRlATt.R 

COMMUNITY. 

• 

l\.EFORM IN THE MAKING--

TUE ROLE FOR SERVICE-LEARNING 
• 

, 

T 
he major reforms Laking place in · 
education have been evolving over several , 
decades. Since the early J 970's, reports on 

Lhe resLrucLUring of education have criLicized Lhe 
isolation of schools from their communiLie ; Lhe 
lack of Lhe sllldents' responsibility for their 
learning and involvement in the eclucaLional 
process; and, LradiLi~rnal insLruCLional methods 
Lhat foster passive learners. 

, 
Reports focusing on ,.ocational training and oLher 
school-LO-employment efforts found that 
Lraditional approaches nt!glec1ed LO help students 

• apply Lheir learning to the world or work. Experts 
in Lhe field have recommended a number of 
straLegies that suggest involvement in community 
activities through pre-employmem Lraining, 
appremiceships. cooperaLive education, , 
internships and communit) service. All of these 
approaches combine academic ins1 rucLion and 
hands-on experiences in the community. These 
methods help tudcnts focus on the "how" and the 
"why" of learning. 

Business interests, too, recogniLe swdem 
participation in their communities a good 
!)reparation for work. Various studies involvi1Ig 
the ~siness community define the skills needed 
by future entr)' level workers. These skills include 
abilities co: apply knowledge and basic skills; 
communicate effeCLively; work collaboratively; 
think critically; understanding and use 
technology: and demonstrate leadership . 
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New knowledge aboui how students learn besL 
al o underscores Lhe imponance of real-world 
conlexts. By performing real Lasks and observing 
oLhers do expen work. young people see how Lo 
apply Lheir learning. ·r1,ey find iL imrinsically 
more valuable and motivating: this is one reason 
why; in addition to earning money, so many 
tudem hold part-time jobs. Even though the jobs 

may 11ot demand much from them, they al least 
~ve them respon ibilit)' and a chance for hands­
on learning. When the same comext is provided in 
school, such as Lhrough doing research and 
writing reports for community groups, young 
people uncle1-sLand how their knowledge is used LO 

bridge chool and Lhe world Lhey-will soon cmer. 

This hands-Qn, real-life approach is particularly 
important for groups which the schools 
Lraclitionally have not served well. Racial and 
ethnic minoniiL} youth show their alienation from 
Lra<;litional chooling Lhrough high dropout rates. 

uch alienaLion requires apprnaches LhaL address 
individual ne(;!cls, conneCL young people wiLh 
adulL role model and imegraLe social. cultural, 
and human difference into the educational 
proces . 11 ci/l swdenLs arc LO succeed, the varied 
opponunities available in communities need LO be 
a p~n or chooling. 

Service-learning is an effective method or 
insLrucLion and Leaching LhaL incoqJorates many 
or Lhe recommendations aimed al improving 
educaLion for all swdents. Through service­
learning experiences sLUdenLs derive meaningful 

' 
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learning from their experiences in the com_munil)' 
while, at the same 1ime, benefit1ing others and 
developing a life-long commitment LO civic 
responsibility. Furthermore, the collaboration 
that evolves between lichools, business, 
governmelll, and organizatio11s through service­
learning helps communities 10 maximize its . 
resources LO comribute LO the positive growth of 
their young people. All benefit from this 
collaborative effort. 

Service-learning is a powerful approach for 
achieving important academic, personal and 
cognitive outcomes. Students involved in service­
learning show significam improvement in their 
intellecLUal, social, and psychological growth. 
They develop a positive elf esteem, favorable 
attiLUde toward others ~nd school, ai1d effective 
skills in deali1~&" with others. These outcomes are 
achieved when the following key criteria are 
present: planning and preparation; meaningful 
service to the student and community - service 
that meets a real comm unit)' need or addresses an 
i sue imponam 10 the community and student; 
and, structured time for students to reflect on 
what they do during the service experience and 
how it relates to their academic work. 

Equally importam, however, is the effect of 
service-learning upon the communit)' itself. 
Valuable services are provided LO meet human, 
educational, health, and environmental needs. 
Schools serve as resources LO communities in 
solving community problems and for community 

Si 
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developmem as sLUdem become active 
stakeholders. Br becoming a strong partner with 
th~ schools in developing opponunities for 
experiential learning, communities are, in 
essence, 1·eclefining their roles in the developmem 
and education of youth. 

• 

Service-learning C!an be effenivcly integrated into 
academia as well as kills tr.aining instruction. 
Wh~e often an elective or adjunc1 to academic 
courses, service-learning also coonens well to 
vocation.al education. Programs which include 
services based on classroom learning---c.g .. 
construction and remodeling of housing, child 
care. or food service for the elderly-motivate 
students to link their classroom projects with 
employmem possibilities fort he1i1 in their 
communities. 

' 
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SERVICE-LEARNING lN ACTION 
,. ' 

W 
hile service-learning embraces certain 
criteria, it can take many forms in 
schools. The most ob\'ious one is as a 

class assignmenl. For instance, primary- grade 
tudenLs might go 011 field trips to comm unit)' 

agenci~ with "buddies" from upper grades and 
then do whole language activities together. The 
primary-grade students tell their stories about the 
trips lO the older.students who write them down. 
The younger tudems illustrate the swries and, 
together, the students pfoduce lively, imeresting 
books for the primar)':grade classes. 

Service-learning can follow a theme. A school 
might select "growi11g 6lcl;:r" as a year-long 
projecl. Elememary studems could adopt 
"grandparents" from the community, visit 1hei11 
and write them frequently. Older students could 
develop oral histories from conversations with the 
"grandparents" and help them with personal 
needs, uch as budgets and !cuter writing. Not only 
would all students learn about aging, but they 
would make their swdies of language arts, social 
studies, and math more relevant and imeresting. 

Service-learning can also be used as a base for 
interdisciplinary teaching. In one community, 
students work with governmem agencie 
monicoring the pollution in <1 local river. The 
project combines science and math instrnction, 
English (they write repons based on their science 
study), an (they illustrate the repons), and social 
swdies (they research the history or the river and 
the region). In this example, the service activit)' 
becomes the core of the learning objecCives. 
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In Lhe mo t comprehensive use or ser\'icc­
learning, all sul~jcc1 areas relate in some way 10 the 
communiLy. LUdems apply Lheir foreign 
language insfruc1ion by serving as translawrs for 
non-English peaking people in the comnl'\mity. 
Their science instruction involve local zoos. 
animal shelters, and nature ce111ers. I 11 English 
class they write publicity for communiLy agencies 
and conduct surveys to analyze the work or 
programs. As pan of social !>llldies Lhe students 
work wi1 h political leaders and groups to learn 
about the government process. In civics or I 
governmen1 class they learn how businesses and 
public agencies function by helping them with 
communit)' pntiects. Apprenticeships provide 
more formal frameworks for connecting schools 
with community 1·esources. 

In all or the. e differem uses of service-learning, 
teachers combine co111em instruction with 
meaningful service experiences for more effec1 ive. 
learning. Service-learning provides students 
opportunities to be involved in a series of concrete 
actions and evems rrom which they construct 
meaning and which serve as the foundation for 

• learning all core subjects. Service-learning is an 
essemial el~ment o1.the objectives of education . 

• 
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RECOMMENDATIONS FOR CREATING A 

SERVICE-LEARNING ENVIRONMENT 

T
o adopl a new philosoph}' about learning 
and LO implemelll it requires the 
involvement or both policymakers and 

pracliLioners. Service-learning needs a supponive 
cnvironmelll al all le,els. In order LO create it: 
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RECOMMf.;NDA TIONS 

• 
National and state policymakers can: 

~., Develop policies that support the integration 
of service-learnir~ into academic programs. 

ia. Promote the development of service-learning 
initiatives among state and national education 
organizations. 

ia, Encourage teacher trai;1ing and staff 
development institutions to include service­
learning methodologies in cour e~ and 
programs. -

~ Encourage and support research and . 

10 

evaluation of service-learning as an essential 
element of educational reform. 
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State education agencies can: 

~ lnLegraLe ervice-learning inw Slale sysLemic 
change iniLiaLives and policies al all levels. 

, 
~ Assign stale staff LO coordi.oale slale service­

learning activities and Lo provide technical • 
assisLance and networking services LO school 
disLricLs. 

~ Provide incemive grams LO encourage cbool 
disLricLs LO imegraLe service-le,1rning into 
academic curricula Kl 12 as part of systemic 
change. 

~ Provide inservice Lraining and sLaff 
developmem LO help schools implement 
service-learning as a pan of curricular reform. 

~ Sel a state"IWicle goal of integrating service­
learning into ti)e core academic curriculum 
and insLruction reform . 

• ~ ssist local districts in evaluating service-
learning programs. 

~ Examine ways in which service-learning can be 
imegrated with other programs, such as the 
Drug Free School and the Dropoul 
Prevenlion programs and disseminate Lhe 
informaLion to school distriCLs . 

• 
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RECOMMEND A TIO NS 

' --School boards can: 

ia, Endor.k service-learning as an impor1an1 
componenL of Lhc education program and 
goals. · 

ia, PromoLe collaboration beL ween the chool 
districL, local busines es, community agencies 
and higher education campuses to form 
service-learning partnerships. 

, 

~ Provide slaff developmem programs for 
Leachers and community members . 

• 
~ Provide liabiliL)' coverage and transportation 

for studenLs. 

ia, Provide additional classroom su ppon, eithe1· 
th.rough budget allocations or recruiLmem of 
volunteer from the community. 

12 



School administrators can: 

~ Encourage and support team Leaching and 
interdisciplinary instructional methods. 

~ Provide for flexible class schedules. 

~ RecogniLe and support teachers ~vho 
implement service-learning. 

ia- Establish school/university partnerships that 
promote ervice-learning in teacher training 
and give teacher candidates experience with 
_ser-vice-learni ng. 

~ Gram teachers release Lime LU aue11d staff 
development programs and workshops on 

. I . ' service- ear111ng. 

~ Assist in the recruitment of' parent and 
community volumeers LO tielp teachers \\'iLh 
service-related activities. 
,. 
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RECOMMENDATIONS 

Teachers can: 

~ Participate in Slaff development programs Qll 

ervice-learning. ' 

ia. Develop curriculum LO :;uppon s~·v'ice 
involvement in L1,e community. 

' 
• 

~ Develop programs which help community 
sponsors Lo understand the 
academic goals of Lhe schools. 

~ Assist in the recruitment of volunteers for 
classrooms. 

~ Collaborale with other teachers for: 
conducting research on possible service 
opponunitie in the community and school; 
and planning, de,teloping and Leaching 
imerdisciplinary service-learning curricula. 

Students can: 

~ Plar an active role in the developmem of 
service-learning activities. 

ia. erve on education and youth developmem 
policy making groups at the local and state 
level. 

~ Organize independemly as advocates for 
service-learnirrg. • 

14 
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Parents can: 

• 
ta- Advocate and support the infusion of service-

learning imo education in their communities . 
• 

ia- Assist in plarrning and doing servi<:e-learning 
activities"with t.he swdems ari'd teachers. 

~--Work wit.h 1heir children in the reflect.ion 
process.* 

Higher Education can: 

~ Model the infusion of ser\'ice-learning into all 
'academic areas. 

~ Acknowledge studem ser.wice-learning 
experiences in college admissions. 

~ Establish partnerships with schools and 
dist.ricts to develop service-learnjng 
development cemers for preservice and 
inservice teacher preparation programs. 

~ Require service-learning expe1-iences as part 
of all prese1wice teacher preparation 
programs by imegrating service-learning 
throughout all core courses. 

~ Conduct faculty staff development in service­
learning. 

LS 
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RECOMMEND A TIO NS 

Businesses and Community Agencies can: 

-!a. Endorse Lhe concepL or working 
collaboraLively wiLh sLUdenls for educalional 
purposes. 

~ Promole conneCLions wjLh schools Lhrough 
professional/civic/collegial organizaLions. 

~a. Assign Slaff LO be liaisons wiLh schools and LO 

help wilh lhe.organizaLion ofaCLivilies. 

~ Provide Slaff lraining LO supervise swdcnls so 
thal the service experience is a learning one. 

ra. Support the work of a local volunLecrcenLer Lo 
serve as an inLermecliary belween schools and 
communil) agencies. 

Community Members can: • 

~ Encourage their UJmmunity organizations to 
be involved with chools for service-learning 
activities. 

~ Recruit and train liaisons in community 
organiLation \vho plan and implement service­
learning opponunilics. • 

~a. Volumeer to assist with school/co1i1111unit)' 
collaborations lhal focus on service as a 
learning opponunil). 

16 
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CONCLUSION 

Young people will be beuer prepared for the next 
century when they understand and appreciate the 
meaning of "community" and have had 
opponunities to serve, to be valued. and to learn. 
And communities will be stronger when they see 
themselves as places or learning for the young, 
and for the leader of'the future. Service-learning 
opens the door LO schools LO become pan or their 
communities, and LO communities Lo become 
valuable sites for learning. When these happen, 
both the quality of education and the quality of 
communit}' life will be greatly enhanced. 

• 
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POINTS OF LIGHT 

The Council of Chief State School Officers 
1 Massachu ett Avenue, W 
Washington, DC 20001-1431 

The Council of Chief Stale School O!Ji1ters is a nalion­
wide nonprofit organization of the 57 public officials 
who head deparlmenls of elementary and secondary edu­
cation in every stale, the Districl of Columbia, the De­
parlmenl of Defense Deperident Schools, and five extra­
stale jurisdictions. The Council speaks on behalf of the 
stale education agencies which have primary authority 
for educalion in each stale a11d it carries a national i1i­
fluence commensurate with thi position. With the sup­
port of foundations and federal agencies, !he Council 
undertakes projects, research studies and reports that as­
sist stales with new policy and administrative initiatives 
and assist the federal agencies and foundations in imple­
menting their programs. 

The National Youth Leadership Council 
1910 We l County Road B 

Roseville, M 551 13 

The National Youth Leadership Council (NYLC) is ded­
icated lo dewloping servire-oriented youth leaders. Fo­
t11Sing on efforts lo integrate servi~e-learning through-
011/ the K-12 rnrriculum, NYLC works lo forge links be­
tween seniice-leaming and education reform. YLC' 
also offers training, materials, technical assistance, and 
public policy leadership through a network of regional 
centers. 

' The Points of Light Foundation 
1737 H Street, W 

Washington, DC 20006 

The Point.s of Light Fou11dalio11, a nonpartisan, 11011-
profit organiZLllion working in partnership with Volun­
teer Centers, business, 11onprofits and,the media, was es­
tablished in 1\ I ay I 990 to.inspire the A mPriwn public lo 
engage in meaningful communily service aimed al alle­
viati11g our mos/ serious !>ocial problems. 
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