











student. The meaning and development that the vol-
unteer associates with his activities, the service re-
cipient’s reaction, and an analysis of the influences that
spur those reactions and how they might be altered all
are rich areas for study.

In the areas of social psychology, student volun-
teerism could be studied in terms of a healthy genera-
tional reaction to alienation, disappointment, and
hypocrisy as perceived and constructively combatted by
young people in our society. One can also posit that
participation in the volunteer experience may indicate
that an individual has developed to the point of com-
mitting himself to values and working toward them.

Religious Studies

It is likely that the volunteer concept or ethic finds
a high place within the philosophical underpinnings of
the world’s major religions. Most of them place a high
value on the ethic, suggesting that when man turns to
thoughts of ultimate meanings, he eventually arrives at
the concept of freely helping his fellow man without
coercion or hope of reward. This is a statement of one
of the more fundamental qualities of humanness and
could also be treated in a purely philosophical context.

Sociology

What is the group dynamic among student volun-
teers that gives them vitality in a specific, favorable
environment? What factor or factors will do just the
opposite? These are pregnant questions for sociolo-
gists, and their discipline has received too little atten-
tion from student volunteer program planners. Student
volunteer programs may deal with the school dis-
trict, officials, university administrators, and faculty in
various departments, but social scientists rarely under-
take a comprehensive and sequential analysis of all the
agencies within a student volunteer program’s universe.
If a volunteer could be more thoroughly prepared be-
fore he actually encounters an agency, he would be
more understanding and less frustrated. A course offer-
ing such wisdom would be fruitful for all concerned.

The “Studies”

Student volunteer programs affect our interaction
with various groups within our society and could be
legitimate components in course material in such areas
as black, Chicano, and women’s studies. The same
approach might be used with the more traditional
“area’” studies, i.e., Latin American, African, Far East-
ern, American, etc. Many of these study areas are not
developed enough to have relevant student volunteer
programs. Still it might be worth asking if specialized
student volunteerism is a valid course component.

Case studies of effective student volunteer programs
might be an essential part of any course on student
volunteerism. These case studies could also be used as
field experience guidelines. An analysis of a course’s

institutional and community setting is a profitable part
of a course experience. It can be highly beneficial to a
student volunteer program that is already in operation
and will be invaluable to the individual in understand-
ing the motivations and experiences involved. An ap-
proach that I still use that is one that I outlined in the
very first issue of Synergist. 1 call it DICEM, a
mnomic device that stands for a developmental series
of thoughts looking toward the components of vital
and effective student volunteer programs. The “D”
stands for “definition”” which is where we start; what
the program is going to be about. What are the
needs? What are the resources to meet those needs?
Those must be defined precisely.

The “I” is for “identification,” and stands for a fur-
ther refinement of the earlier *“‘definition,” and for the
identification of specific resources and methodologies
for delivering them to specific clientele in specific situa-
tions. It also represents the development of a thrust,
campaign, or atmosphere in which the volunteer can
identify personally with the program and gain identity
and meaning from the association. It also implies an
understanding of that identification by every volunteer.
When volunteers identify with the program, they know
their motivations; they know their limitations and their
talents; they are willing to take calculated risks, and
they know what their rewards are. “I”’ also stands for
an identification of the program with the institution.
What is the positive mutual reinforcement of the institu-
tion and program? What are the clear expectations?
Identification of the goals and the positive relationships
must also be clear.

The “C” stands for communication. This does not
carry a deep philosophical significance; it just means
that no one likes surprises and that the more the pro-
gram participants can communicate with the people
and agencies with whom they must deal, the better.
Constant communication of definitions, identifications,
needs, and actions is desirable.

The “E” stands for events. It could be an “A” for
action. In essence, it means what happens. What ac-
tually takes place? Everyone involved in a student vol-
unteer program should have a clear idea of what the
program does and what he does in it. Otherwise, it is
indeed all “‘head stuff.”

Finally, the “M” is for ‘“maturation.” The element
that signals when the larger community or more estab-
lished agency has seen the wisdom of student percep-
tions and efforts. Often student in student volunteer
programs are loathe to give up their programs. They
feel co-opted or used. To me, there is no better sign of
success than community support for something stu-
dents have started. This is the truest sign of influence
on the human environment.

I believe that the foregoing analysis or some analysis
like it should be applied to any action component of a
student volunteer curriculum.
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